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PREFACE 


In writing this book, I've been guided by the. needs of 
teachers of English and the trainees in the Colleges of 
Education who want to be acquainted with the latest trends in + 
the field of English Language Teaching. 

The ELT field is undergoing lot of changes and the books 
available in the subject are becoming fast outdated. The 
metamorphosis experienced in the areas of linguistics, 
psychology and pedagogy is reflected in the ELT field. The 
ELT is also revitalized because of the plans and policies, 
schemes and strategies due to the New Education Policy and 
the allied Curriculum Development. 

My aim has been to compile a practical handbook in 
which established practices and methods are discussed in 
detail, touching on at the relevant places, the recent 
promising techniques and the theoretical considerations 
which have a direct bearing on practice. 

While writing this book, I’ve kept in view (1) the B.Ed 
syllabuses, (2) the content courses in English and (3) the 
context provided by the New Education Policy. The NEP has 
rightly stressed the need for quality teacher—education and 
the present book comes at a time when the implementation of 
the NEP is on the anvil. 

I feel indebted to all my colleagues and students who 
have helped me to write this book. Thanks are also due to Shri 
D. D. Kulkarni of Shri Vidya Prakashan, Pune and his son 
Shri U. D. Kulkarni for their initiative in the publication of 
this book. I'm also grateful to Shri Chandrakant Phadke of 
Kirloskar Press who have spared no efforts to bring out this 
book in this neat form. 


R. S. Saraf 
Pune 
February, 1987 
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TEACHING ENGLISH IN INDIA 
PART ONE 


METHODOLOGY 


1 
TEACHING ENGLISH IN INDIA 
Introduction : 


Just as learning a language is useful and interesting, 
teaching it is also interesting and exciting. Though an 
individual learns his first language inevitably, learning the 
second language is the painstaking process and needs suitable 
guidance and enough practice. 

We,in India,learn English as a second or third language. 
Teachers of English do not have the easy task. They have to 
understand their students’ difficulties, they have to be ready 
to encourage and assist when the students are struggling to be 
the autonomous, confident speakers of English. There are 
occasions when we feel discouraged. There are instances 
where our guesses prove wrong. There are moments when 
our enthusiasm is not rewarded. But such experiences pose 
new challenges in the field of education. As the nature of 
language and its complex operations is still a matter of guess 
and controversy, the teachers of English have an open field 
and they are free to innovate and experiment. The present 
book is an attempt to stimulate thinking and provide 
background information to teachers of English who are either 
under training or are trained and are working teachers. 

English in India after independence provides an 
interesting subject for study. It is no longer the language of 
the rulers. It is one of the important languages in the three- 
language formula and its proper place is now realistically 
recognized throughout the country. The movements for 


“Angrezi Hatao” or “Angrezi Bachao” do not exist now and 
most of the students at the secondary stage are learning this 
language as the first language or the second language. 

The field of teaching English is not an isolated field now. 
A teacher of English has to keep in view the developments in 
the fields of lingustics, psychology, sociology and educational 
technology. He has also to use and devise his own techniques 
as per his local situations even though he needs extensive 
acquaintance with the variety of teaching techniques and 
materials. It is hoped that the present book will provide 
material from which practising teachers can draw many ideas 
and can even innovate and experiment. The author has kept 
in view different types of readers ranging from teachers 
teaching English to beginners to those adults who are eager to 


know the latest ideas in the field of English language 
teaching. 
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2 
ENGLISH IN INDIA 


It is said that English in India is a foreign language with 
some difference. It is not the same as learning French by the 
English student or English by the Japanese. The Indian pupil 
has to learn English not only for reading or understanding but 
also for speaking and writing. The main aim of instruction in 
English at the school stage is a practical command of the 
language. The phrase ‘practical command of the language’ 
implies the abilities to use English in spoken and written 
forms in the variety of situations. 

The teaching of English in India has a long history. It 
goes back to the Despatch of 1854, which is often described as 
the Magna Charta of English education in India. Wood's 
Despatch was not for substituting English for the vernaculars. 
It believed in the ‘theory of filteration’ viz. an English 
education for the upper classes, with the idea that modern 
knowledge from English would filter into the vernaculars. 
This pious hope was shared by many. Charles Grant who is 
regarded as the father of modern Indian Education exhorted 
the East India Company to impart knowledge of English to the 
natives as it would serve as a “key which will open them a 
world of new ideas." To quote Grant again : "It would be 
extremely easy for Govt. to establish at moderate expense in 
various parts of provinces, places of gratuitous instruction in 
reading and writing English, multitudes especially the young 
would flock to them and the easy books used to teaching 
might at the same time convey obvious truths on different 
subjects. . . The Hindus would, in time, become teachers of 


English themselves and the employment of our language in 
public business, for which every political reason remains in 
full force, would in the course of auother generation, make it 
very general throughout the country.” This policy and further 
Macaulay’s celebrated Miaute on Indian Education set 
Indians on the course of anglicisation. "The hearty patronage 
of Government tried to provide preference to those who had 
been educated in Western Science and were familiar with the 
English language. The policy of administrators consciously 
promoted the association of English with a status or privilege. 
Consequently, knowledge of English became the mark of 
prestige. It gave rise to an exclusive class of what Ripon was to 
call “the daily growing body of Natives educated in Western 
learning.” This was the class of elites who felt themselves to 
be superior, privileged people with a decent income and an 
important status in society. This class, created between 1860 
and 1890, brought in, the forces of modernisation, too, along 
with anglicisation. 

The results were obvious. To speak English like an 
Englishman was the hall-mark of culture. English subject was 
at the top of educational hierarchy and the teaching of English 
came to be regarded as the prime object of the school course. 
: The English language teaching situation during the pre- 
independence period can be summed up as follows : 

(a) English was dominating the school stage and even at 

the collegiate level, 

(b) The teaching of English was largely pedantic, dull 
and largely wasteful, 

(c) There was an emphasis on the formal grammar of 
written English. 

(d) Pupils’ needs of English were severely limited. 
English was needed either for Government jobs 
which had a premium on formal written English or 
for going to a university where the teaching of 
literature was at the top. English for wider use like 
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communication at the international level or in the 
fields of commerce, engineering, technical, etc. was 
non-existent those days. 

(e) Conequently, the literary English was supreme in 
the teaching of English. The written English had 
more prestige than the spoken form. 

(f) There was an excessive dependence on the British 
model. There was a slavish imitation of the methods 
and techniques of teaching English in British 
schools. 

Indian independence changed the status of English, but it 

did not affect the place of English in Indian life or education. 
English was no longer the language of rulers. But it continued 
to be the language of elite. Gandhiji thought and thought 
rightly that “the excessive importance given to English has 
cast upon the educated class a burden which has maimed 
them mentally for life and made them strangers in their own 
land." Despite this observation and the Angrezi Hatao 
Movement, English continued to retain its importance and 
has now become the status symbol and the gateway for entry 
into the urbanized group. English is the symbol of 
urbanization, modernization, internationalism and elitism. 
Officially, it is the Associate Official language and assurances 
have been given that 'it will continue to be the lingua franca 
as long as the non-Hindi speaking people want it. 

It is our experience that language issus have the deepest 
political, cultural and personal significance. As India is a 
country of many languages, decisions regarding the roles of 
the languages in national life, cannot be taken easily. The 
threelanguage formula is such a decision which has been 
recommended in the sixties and it has been accepted as the 
solution even under the New Education Policy. The Formula 
was approved at the Chief Ministers’ Conference in the past. 
As per New Education Policy (NEP), "the three-language 
formula should be effectively implemented. The first 
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language should be the mother tongue/regional language. 
The second may be Hindi or English in case of non-Hindi 
speaking states. In the Hindi-speaking states, the second 
language may be one of the modern Indian languages or 
English. The third language in the non-Hindi speaking states 
should be English or Hindi which has not been studied as a 
second language. Similarly, in the Hindi speaking states, the 
third languages should be English or a modern Indian 
language which has not been studied as a second language. 
The study of second and third languages should be introduced 
at the upper primary stage. . . ... 

The main objective of teaching English is to enable the 
childrn to obtain, at a later stage, knowledge not available in 
mother tongue/regional language or Hindi. Accordingly, the 
Education Commission ( 1964-66) recommended that English 
be taught primarily as a ‘library language.’ The emphasis in 
the teaching of English should therefore, be on developing the 
reading skills." (National Curriculum. for Primary and 
Secondary Education—A Framework. Dec. 1985— NCERT : 
p. 14) 

The question naturally arises : Why teach English ? 
What is the case for the learning of English ? 

One of the observations mentioned in the quotation 
given above suggests that the learning of English is necessary 
to obtain knowledge not available in mother tongue or 
regional language or Hindi. Does this indicate the limitations 
of the Indian languages? It may. 

Without Boing into the controversies in this respect, let 
us go through the following excerpts : 

(1) "Once upon a time English was the native language 
of England only. From there it spread to other parts of Great 
Britain and to North America and Australia and Newzcaland 
where the British people settled. It still is the vernacular ol 
those countries. But it is no longer only the native language of 
those particular countries and peoples. By accidents of history 
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and by the rapid spread of industrial development, science and 
technology, international trade, and by something like an 
explosion in the speed and ease of travel and by all the factors 
which have broken down frontiers and forced nations into 
closer interdependence, English has become a world language. 
It is the means of international communication, there is no 
other. 

English is now taught as the second language in schools 
in nearly every country in the world : cast, west, north and 
south. 

Every advance in science, in engineering, in trade, in 
politics, in every branch of human thought is discussed, 
printed, disseminated and made available in English. A 
traveller who can speak English will find somebody who can 
understand him wherever he may go, anyone who can read 
English can keep in touch with the whole world without 
leaving his own home. Without a knowledge of English a 
young man or woman starting a career is gravely handicapped, 
whatever the career may be : with a knowledge of English, he 
(or she) holds a key which will open many doors...” (F. G. 
French— Teaching English as an International Language. 
Pages—1— 2) 

(2) "Advances in science, technology, research, 
philosophy, art, culture, the literary heritage of other 
countries are made available...through English, Inter- 
national conferences are conducted in English. Countries 
have better cooperation through better understanding with 
one another, a contribution enhanced by a common language. 
The shrinking world, a result of advances in transportation 
and communication undreamed of some years ago, has made 
possible visits from tourists, educators, and people in various 
professions from all parts of the world to our shores. Our 
contact with them is in English. In short, English is our 
linguistic bridge to the outside world. . ." 

“Today over 200 million people use English as their first 


language, millions more read and understand it as their 
second language.” p 

“Schools in Europe and South America commonly 
require English as a foreign language, students in Russia, 
Turkey and Japan are among those who study it. It has been 
asserted that over half of the world’s newspapers are printed 
in English. English is the language of over three-fifths of the 
world’s radio stations.” (M. A. Dawson. M. Zellinger. A. 
Elwell— Guiding Language Learning). 

Latest advances in science and technology are available in 
English. UNESCO in 1957 estimated that every year, about 
l to 2 crores of papers are published on science and 
technology and out of this, about 40% literature is in English. 
It is seen that about 2/3 material on engineering is available 
in English. It is quite appropriate, therefore, to call English "a 
window on the world." 

Apart from its international status and the language of 
science and technology. English has still some functions 
‘traditionally handedover, in India. They are : 

(1) English as the associate official language— used in 
most spheres of administration, both at the centre 
and in the states. 

(2) the language used in courts. 

(3) the language in which most public examinations 
(e.g. the U.P.S.C. examinations) are conducted. 

(4) the medium of instruction for some of the highest 
centres of learning. 

(5) the language used for most commercial and 
industrial transactions, etc. 

English, therefore, continues to occupy an important 
place in the scheme of language teaching in India schools. As 
Dr. Pattanayak has observed: "India fought British 
imperialism, but it has retained English as a window to wider 
knowledge, a tool of international understanding and as the 
longuage of intellectual status, commerce and diplomacy. It is 


a catalytic agent, the vehicle of modernization in the 
country.” (Dr. D. P. Pattanayak : Some Observations on 
English in India.) 

This changed status of English in education needs new 
approaches to the teaching of English. The following chapters 
will help the teachers to get themselves acquainted with the 
new strategies and directions in the field of English 
language teaching. 


3 
PLACE OF ENGLISH AT THE SCHOOL STAGE 


English is one of the languages in the three-language 
formula. The formula was accepted as the practical solution 
to the problem of the multiplicity of languages in the country 
and was approved by the Chief Ministers of various states and 
recommended by the Education Commission known as the 
Kothari Commission. The New Policy on Education (NEP) 
has also emphasized the need to implement the three- 
language formula. 

The formula envirages the teaching of mother tongue/ 
regional language, Hindi and English. The formula works 
well with the states like Maharashtra, but becomes 
problematic in states like U.P. where the regional language 
and the national language are the same. The suggested 
solutions (like teaching the southern languages in the 
north) have not been proved successful. Some of the southern 
states like Tamilnadu: have been foliowing in practice the 
two-language formula instead. 

Despite these problems and controversies, English 
occupies an important place in the scheme of teaching 
languages at the school stage. It is to be taught as one of the 
second languages (Hindi being one) from standard VI as per 
New Policy on Education. NCERT publication under the 
caption "National Curriculum for Primary and Secondary 
Education : A Framework" suggests its introduction at the 
upper primary stage (i.e. Standards VI to VIII) and its 
continuance at the secondary stage. This implies that the 
duration of teaching English as the second/third language at 


the school stage will be five years. At present, English is 
taught for six years at the school stage in Maharashtra. 

We in India have to learn English as the second/third 
language because of its usefulness as the language of science 
and technology and the international language. It is, 
therefore, to be taught with an aim rather different from that 
with which the mother tongue is taught or a modern foreign 
language is taught in secondary schools in England. The aim, 
therefore, of teaching English is to develop a practical 
command of the language rather than the mastery of details 
regarding English literature. Our students have to learn this 
language as a language. They have, therefore, to be taught the 
necessary language skills. English in this context may be 
called the skill subject rather than the content subject. 


Skill subjects and Content subjects : 


A student has to learn many subjects at the school stage. 
Some of the subjects which can be mentioned are English, 
history, science, mathematics, etc. Though these are all 
school subjects, they can be classified as skill subjects or 
content subjects. English is the skill subject as its teaching 
aims at the development of skills like listening, speaking, 
reading and writing. (LSRW) Subjects like history or 
geography are information subjects. History, for example, 
provides information about the past. The student has to learn 
more and more information about the topic under study. The 
language subjects, on the other hand, emphasize the need to 
learn how to use the language. Learning to know more and 
more about the language is only an instrument to attain the 
ultimate goal—using the language in real situations. 

Learning to know about the language and learning to use 
the language are complementary. But the ultimate aim so far 
as the learning of English is concerned is to use the language 
in real situations. 
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This observation has a number of implications for the 
teacher. He should teach the language using the situations. 
He should not overemphasize the aspect of teaching about the 
language. The teaching of formal grammar is teaching about 
the language and the teacher should be aware of the 
limitations of this approach. 

It is also necessary to keep in new that the skills (LSRW) 
are developed only by using them and not by knowing about 
them. Listening, speaking, reading and writing are the 
fourfold language skills and they can be developed only by use 
like swimming or bicycling. You cannot learn how to swim 
unless you enter water and try swimming. Mere information 
about the swimming exercises-raising the neck, moving 
hands, etc. will not help the student to learn swimming. 
Language learning, too, is like learning swimming. The 
student has to use the language in meaningful situations. It is 
clear, therefore, that the methods and techniques, useful in 
teaching history or geography will not be helpful in teaching 
English as it is the skill subject and not the content subject. 


English as the library language : 


The Education Commission (1964-66), coined the 
phrase ‘library languaye’ in the context of discussion 
pertaining to the teaching of English in India, This term 
implies that the Indian student has to use English mainly for 
reading purposes. This view emphasises that the main 
objective of teaching English is to enable the children to 
obtain, at a later stage, knowledge not available in mother 
tongue/regional language or Hindi. As the material in the 
variety of fields like science and technology is available mainly 
in English, the Indian student will chiefly use English for 
vetting information and consequently, the necessary skill of 
reading will help him to fulfil this need. 
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This view looks apparently realistic. But it ignores.the 
place of English in Indian life. As we saw in the previous 
chapter, English is not only a window on the world, it is also 
the principal lingua franca in our country and is still the main 
medium of instruction at the higher stage. It is also the 
language of courts and administration and is still the 
Associate language. Even the Navodaya Vidyalayas, the model 
schools that are to be started under the New Education Policy 
(NEP) are to use English or Hindi as the medium of 
instruction after standard eight: The media like TV or radio 
are using English in the variety of programmes and as English 
is the language of elite in India, it is extensively used in the 
growing private sector and for national and international 
contacts. The ligustic needs, therefore, of the Indian pupil 
emphasise the learning of English in the context of speaking 
and writing, too, in addition to reading. The Indian pupil 
needs to use English for the variety of purposes like speaking, 
writing and understanding and of course, he cannot ignore 
reading. s 

Even if we presume that we in India learn English as the 
library language, the development of reading skill needs a 
broad base linked with all the fourfold language skills. 
(LSRW) Reading skill can be very well developed if there is a 
good oral-aural base and therefore, there is an imperative need 
to teach at the school stage how to listen, speak, read and 
write English. 


Aims of teaching English 


We have seen that a student in India will start learning 
English as a second/third language from standard six. He will 
learn it for about five years when he reaches the higher 
secondary stage (Standard XI). The student should during 
this period learn to be able to understand what he hears and 
reads, and also to express himself correctly both by the oral 
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and written mediums. The aims of English language teaching, 
therefore, should be as follows : 

1. Understanding English when written (Reading). 

2. Understanding it when spoken (Listening), 

3. Speaking English. 

4. Writing it. 

Mastery of all these skills is necessary to use English for 
communication purposes. 4 

Mention of these fourfold aims does not mean that these 
skills are separate and divided. They intermingleas it were in 
Practice and help one another in the development of language 
skills. Thus, even the oral lesson provides practice in 
listening, speaking and reading and writing. The teaching of 
composition cannot also ignore oral ski 


Ils like understanding 
the spoken language or speaking it. 


1. Understanding Written English ; (Reading) 
Reading is the decoding of written language. Reading 
without understanding is a wasteful effort. Attempts should, 


therefore. be made to help pupils to understand what they 
read. 


2. Understanding Spoken English : (Listening) 
Listening is an important skill in langua 


8e learning. 
ability to understand Spoken English 8. An 


i 
s necessary to 
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participate in every day conversations. It also provides a 
necessary feedback and although the ear does not produce 
speech, it must be included as one of the organs of speech 
because unless speech is received as well as it is produced, it is 
not of much use. 

Listening implies the recognition of isolated sounds as 
wellasthe significant elements in the flow of speech. As the 
skill in recognizing foreign speech elements takes more time, 
there is a need to provide systematic practice in listening. It is 
of no use to take for granted the learning of listening skill 
when the teacher is teaching English. It is necessary to 
practice understanding spoken material through listening 
exercises, look-and-listen exercises and  read-aad-listen 
exercises. The use of recorded materials like discs and 
cassettes can also strengthen listening. The students should 
be taught to understand ordinary daily English speech by 
educated Indians spoken at a normal speed. 


3. Speaking English : 


If listening and reading are the passive skills (where 
stimuli are external), speaking and writing are active skills. 
Speaking implies encoding the language material in the oral 
form. Speaking skill presupposes an adequate command of 
appropriate vocubulary and sentence patterns and also correct 
pronunciation with a stress on appropriate stress, rhythm, etc. 
As speaking is the expressional skill, it includes the entire 
phonetic system coming into play. It is the complex linguistic 
skill as it involves thinking of what is to be said and saying 
what has been taught. 

Speaking the second/third language shows the impact of 
the speaking habits of the first language and, therefore, needs 
extensive practice in pronouncing those sounds which do not 
exist in the first language or those which are used differently 
in the first language. The objective of teaching spoken 
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4 
FOREIGN LANGUAGE LEARNING : 


SOME GENERAL CONSIDERATIONS 


Teaching facilitates learning. A learner is the central 
factor in the teaching situation. He is at the centre of the 
entire process of instruction and his age, previous learning 
experiences, aptitudes, interests, the time he devotes to the 
learning of a foreign language and such other aspects 
determine the suitability of the curriculum, syllabus, course 
materials and the methods of teaching. Teaching that does 
not take into consideration these factors, fails to achieve the 
desired objectives. 

|. Curriculum, syllabus and the course materials : 
The term 'curriculum' includes the totality of 
experiences which are expected to be provided to the learner. 
Curriculum provides a comprehensive plan on which the 
entire system of learning and teaching can be based. 

The curriculum in English as a second/third language 
should, therefore, include the objectives of teaching English 
and should include language materials, realistically selected 
and graded on principles of teachability, frequency, etc. As 
students in India spend about 1800 hours on the learning of 
English at the school stage and the college stage, the 
curriculum should plan comprehensively the use of skills like 
listening, speaking, reading and writing, mastery of 
vocubulary and structural items, acquaintance with the 
culture and literature of people who use English as the first 
language, etc. The curriculum should also take into 
consideration the principle of atainability i.e. whether the 
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There are different techniques of presentation. If the 
teacher has to teach the structure : This is...or That is... 
he can present it through some meaningful situation. He can 
call a student, place his hand on the student's back and say : 

“This is Mahesh”. 

He can also devise some other suitable situation to 
present by contrast the other basic structure : That is... 

The skill in presentation lies in the selection of situations 
which can bring out clearly the use of the language item to be 
taught. The situation should be simple, meaningful and 
natural. 

As the language learning is a matter of skill, presentation 
is not the end of language teaching. It must be followed by 
practice-enough practice. It should also be remembered that 
practice does not mean saying or doing the same thing again 
and again. This will lead to montony and boredom. There can 
be variety in practice. It can be achieved by keeping the 
language item under study, constant and varying the other 
language items. 

Look at the following example. 

The teacher wants to practise the pattern : This is 
Mahesh. He is here. 

He can do so by giving cue-words like Leela. Shirish, etc. 

This is Leela. She is here. 

This is Shirish. He is here. 

This is Gopal. He is here. 


3. Informal teaching : 


The syllabus in English is well controlled so far as the 
vocabulary and structures are concerned. They are selected 
and graded according to certain principles. But the language 
teaching has to be wide enough to teach certain items which 
are useful in classroom situations. The items like ‘What's 
your name, or ‘Good morning’ etc. can be very well taught 
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and learnt in classroom situations even though they may not 
fit into the controlled patterns at the initial stages. They can 
be taught informally and the teacher can start using them 
from the first few days. The students will easily learn them 
when the teacher uses them with proper gestures and suitable 
situations. The students will also start using them freely 


without any reservations when they are 
the items that can be 


and 


over learnt. Some of 
taught informally are given below. 

1. Good morning. Good afternoon. Good evening. Goodbye. 
2. Come in. You may go. Sit 


: down, Stand up. Come here. 
Go and sit down, 


3. Be quiet. Listen. Look and listen, Repeat. 

4. Take out your books. Open your book at page... Read it 
silently. Read it aloud. Write your answers. 

5. Good. Very good. That's tight. No. 

4. 


Oral Approach : 


Teaching English at the initi 


the oral approach. (6:9 al Stages should be based on 


; most econo: foreig 
sou be ced ch Eh or agate var A 
language learning—that ero at least the fi v LES r 
Fae 15, until ¢ SC SERS I 
limited vocabulary manipulate th © learner can within à 
language and has 


s -<S Brasped the SU p rüctural devices of the 
Learning English as foreign Į ngua System”. (Teaching and 
e. : 
mos E ARE rate Structures a qu (p. 7)]. 
ing-listeni 9t mastereq € basic language 
(epean tening level), they wil] © Oral-aural level 
the students will develop t Not be 


he te € learnt pr, ly and 

nde Proper, yan 

word. When Weseetheworp d Bud E to translate every 
n 


unce it Suitably and 


correctly because we have learnt this word, first after 
listening and then by saying. As the English spellings are 
erratic, there is greater need to listen to the proper 
pronunciation and then to use the word in the spoken form. 
The sound oral base also facilitates reading and writing. The 
teacher should keep in view the following suggestions. 
|. Teach evey new word or structure first by presenting it 
orally and then through reading and writing. The student 
should learn every new item first Ly listening, then by saying 
and reading and writing should come afterwards. 
2. The students should be asked to read only those words 
and sentences which they have masv2red orally first. This is 
very important at the initial steges. 

The oral approach covers the following : 
A. Ample opportunities to listen. This involves adequate 
ear-training. 
B. Imitation: The students should be encouraged to 
imitate their teacher. 
C. Oral practice : The teacher should provide enough oral 
practice by using the teaching item through various suitable 
situations. The teacher can also use several devices to provide 
practice. Some of these devices are— questions and answers 
substitution tables, use ot pictures or giving call-words. 


It tho teacher wants to practise the pattern : “Gopal is 


reading a book", he can use the call-word drill as follows : 

Teacher : Seeta 

Pupil : Seeta is reading a book. 

Teacher : They 

Pupil : They are reading a book. 

Further practice can add variations like writing instead of 
reading. 

Seeta is writing a book. 


5. Situational approach : 


As language is an important means of communication, it 


BOE He Wen sey: je Library 


PN 
exu 


t 
9$ 


au? 


needs to be taught through suitable situations. The 
, implication is very clear. We should not teach any items in 
isolation. We learn our mother tongue, too, in prope 
. contexts. The child learns words like ‘Daddy’ or ‘Mummy’ in 
the presence of father or mother. An individual can learn 


pen, book, bag, etc. 
The syllabus and 
to be taught. The sele 


presented contextually, 
(A) : . 
Structure : This is à 


Hihatuso E 
Vocabulary : book, pencil, bag. 
(1) Hold a book. See t 
à slowly but clearly : 
This is a book. 
This is a book. 
(2) Hold a pencil. Then say; 
This is a pencil, 
(3) Follow the same technique and hold a bag, pen, etc, 


(4) After enough. practice use the other pattern. “That is 
a....” in suitable situations. 


hat all Pupils can see this. Then say 


Structure : I'm walking, 
Vocabulary : walk, run, jump 

(1) Go from one corner of 
I'm walking. 

(2) Ask some student to waik 
He is walkiag. 

(3) Use other pronouns like ‘you’ and ‘she’ and Say : 


the room to the other and say : 


and Say : 
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You are walking. 
She is walking. 

(4) Other verbs like ‘run’ and ‘jump’ can also be used in 

suitable situations. 

Note : Please note that the expression ‘I'm walking’ should 
be used when the action is in progress. You should 
never use it when the action is over. 

(C) 

Structure: There isa........ 


Vocabulary : wall, door, ball, window. 
(1) Talk.about the classroom : 

This class has five windows. 

There are five windows in this classroom. 

This room has two doors. 

There are two doors in this room. 

(2) Point to the wall and say : 

Look at the wall. There are two pictures on it. 
(3) Open the box and say : 

This box has three balls in it. 

There are three balls in this box. 

The situations for presenting and practising the items 
should not be far-fetched or unconnected. They should be 
natural and should be clear enough to make the students 
aware of the meanings of the language items. 

The students should be able to see clearly what goes on in 
the classroom. Th? situations should be obvious and concrete 
at the initial stage of teaching English. They may be more and 
more verbal at the high school stage. e.g. 

I've no money in my pocket. 

My money is at home. 


I must go home. 
Variety of situations can be used with the help of suitable 


gestures, movements, objects, pictures, and other audio-visual 
aids. 
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ituati ich c ə used in 
There are four types of situations which can be use 
the classroom : 


(1) Situations which can be see 
That is the ceiling. 
I cannot touch it. 


n and heard, e.g. 


Situations which may not be visible at the 
which has been expe 
Ive two brothers. 
I've no sister, 

(3) Situations linked wi 
How many trees are 
There are three 

(4) Verbal Situation 

Where did you 

I went to the 


moment, but 
rienced by the pupils e.g. 


th the audio-visual aids, e.g. 
there in this garden ? 

trees in this garden, 

S, e.g. 


esterday, 
e? 


(5) The order of Presentati 


use those words w studen 
When he wants to 


y introduce new 
them in sentence Patterns 


ts should already know. 
‘ords, he should present 
already kno 

€ natural . Véry useful in language 
provides enough meaningful peace Pa fence ag 
There is maxim 4 ng the languag 
brings variety in pation. The approach also 
motivating. It en 


akes teaching interesting and 
arning, 


too, 
6. Drilling techniques ` 
The teacher of any lan 
u 
fact that a language is on tta 


a system or | ke into account the 

P eflec: vs OF bahi à 
develop an unreflective senses of eee A student has T 
ance and this needs 
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practice in the use of words and sentences. 

_ There are a number of drilling techniques to make the 
language learning automatic. But it should be noted at the 
outset that mere saying the language item again and again 
does not mean drilling. It leads to boredom and monotony. 

Drilling in the language teaching context should be 
meaningful practice. There should be enough repetition but 
this repetition should be with something constant in a variety 
of situations. It is also necessary that the constant practice 
should not lead to errors. On the contrary, good drilling 
technique precludes the chances of making mistakes. The 
principle behind the meaningful practice is keeping the 
teaching item constant, using variety in the contexts, e.g. if 
the teacher has to teach the item, 

There is a.....- onthe- Pee the drilling will be : 

Teacher : There's a book on the table. 

Pupil : There's a book on the table. 

Teacher : Box 

Pupil : There's abox on the table. 

Teacher : Pencil 

Pupil : There's a pencil on the table. 

Teacher : Floor 

Pupil : There's a pencil on the floor. 

Care should be taken to see that there is maximum 
pupil— participation and the students are clear about the 
language item under learning. Clearcut presentation will 
achieve this clarity. There should be one variation at one time 
in the beginning. Complexity, can be added at the later stage. 
It is also recommended that the oral practice should be 
resorted to in the beginning to be followed by reading and 
writing. 

Drills can be individual, group and class. A class can be 
divided into groups. One group can ask the question while 
other group can answer. It is also possible to make one group 
Say positive statment, while the other group can give negative 
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statements eg. 


Group A : There’s a book on the table. 
Group B : There isn’t a book on the desk. 
Group A : There’s a pencil on the table. 


Group B : There isn’t a pencil on the box. ‘ " 
The teacher can also give class practice by using ca 
words or by using other d 


rilling procedures. 
These procedures are of different types. Some of them 
are given below : 


A. Using Objects : Use objects like a book, a pencil, a ball, 
etc. Give an object lik 


€ a book to a student and say : 
Teacher : I'm gi 
Pupil : You are 


ving a book to Ram, 
Biving a book to Ram. 


B. Substitution tables . 


The substitution tables can be very well used for teaching 
new language items or giving practice. They can be profitably 
used when the teacher finds that some students are making 


mistakes despite clearcut presentation. 
Care should be taken to see that the sentences which can 


be made from the table are meaningful and correct. Look at 


the following table : 
I have money|in my pocket. 
He 


This is a faulty table because the sentence "T've *horse in 
my pocket" is an absurd sentence and the sentence". He have 
, is a grammatically incorrect sentence. 


money in my pocket" 
C. Action drills : If a teacher wants to teach and practise 
present progressive tense, he can very well use the action drill 


technique. 
Ask a student to follow instructions. Say "Run" The 


student starts running and the teacher says, "He is running.’ 
Verbs like write, jump, stand up, sit down, read can be used 
to elicit action. The other students can also produce sentences 
like : He is running. 
jumping. 
reading, etc. 
D. Using call words : This technique involves use of call- 
words or cue-words to get sentences from pupils, Thus : 
Teacher : Ram wrote a letter yesterday. 
Pupils : Ram wrote a letter yesterday. 
Teacher : sentence 
Pupils : Ram wrote a sentence yesterday 
Teacher : question 
Pupils : Ram wrote a question yesterday. 
E. Expansion: 
Look at the following example : 
Teacher : It's warm. 
Pupils : It’s warm. 
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Teacher : here. 

Pupils : It’s warm here. 

Teacher : today 

Pupils : It's warm here today. 

These are the various techniques that provide enough 


practice keeping interest and adding variety in the classroom 
teaching. 


7. Mother tongue in English language teaching : 


A student who learns English as the second/third 
language, knows his mother tongue and this fact cannot be 
ignored in the teaching of English. The second/third 
language learner shows the impact of his mother tongue in 
speaking or even writing. It is difficult to obliterate the 
influence of mother tongue in English language teaching. 

However, this does not mean that the teacher should use 


tongue’. It can be suggeste 
mother tongue only when h 
some situations where the teacher c. i 
an prof 

mother tongue : S e Nee 

(1) The teacher can use mother t 

4 l onge whe 
teaching English to beginners 2 n he starts 


f insect’, 


ical. S 
cannot be easily described. Pi 


(3) Mother tongue can be rof 
grammatical rules, etc, Profitably used for explaining 
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(4) Suggestions, instructions about any exercise can be 
given in mother tongue so that pupils will know what is to be 
done. 

(5) Mother tongue can also be used to test whether 
students have learnt the item correctly. e.g. if the teacher 
wants to know whether students have mastered the difference 


between the words ‘slave’ and ‘slavery, he can get mother 


tongue equivalents. 
This view point 
use mother tongue W 
should be sparingly used. 
Chapman suggests the following in this context : 
(1) Do not use mother tonge where it is unnecessary. 
(2) Mother tongue equivalents lead to clarity. But 
mother tongue should not be used once the 
meaning is well understood by the pupils. 
(3) Avoid asking questions like *what is the meaning of 
this word 2’, etc. 
(4) Use translation to test w 
understood the language item. 
(5) Mother tongue may he used to know if students 
have comprehended what they have read. 
and it may also be noted that in any case 
(6) Do not allow your teaching to degenerate into 90% 
mother tongue and 10% English. 


does not mean that the teacher should 
here it is unnecessary. Mother tongue 


hether students have 


29 


5 


METHODS OF TEACHING 


A Grammar-translation method : 


This method stresses the teaching of formal gramar 
along with translation. In thi 


f grammar are 
learned, along with Broups o 
together according to the 


raded on a grammatica] e main UN TS 
En are as follows : 
(1) Itstresses the use 


of forma] Brammar, 
(2) The vocabulary depends on the texts used. 
(3) The teaching includes rules o 


grammar, isolated 
vocabulary item and translation, 


ROE give much 


s, Paradigms and 
(4) It stresses reading. It does 


importance to teaching oral-aural skills like 
listening or speaking. 

(5) It involves practice in translating texts of increasing 
difficulty, first from English into mother tongue 
and then from mother tongue into English. 

Grammar-translation method is still popular amongst 

teachers. It is easy to follow, it can be used by any teacher who 
is not good in spoken English and can be used in large classes. 

The method has a number of limitations. It tells one 

about the language, it does not teach how to use the language 
without an interference of mother tongue. It forgets that the 
language is a living thing and changes as per needs. 
Translation assumes that there is one-to-one correspon- 
dence between the two languages. This is simply not true. 
No two languages are same in respect of vocabulary, 
sentence patterns of meanings. It is difficult to translate 
idioms.As the method does not stress speaking, the product of 
this method lacks that fluency and ease which we expect in 
any language learning. The teaching by this method lacks 
liveliness and spontaneity and though it is apparently 
logical, it does not have the psychological appeal for young 


language learners. 


B. The Direct method : 


Language is a means of communication. It is an 
important tool to express ideas, exchange views, 
communicate what one wants to communicate. Though one 
can express through graphic symbols, language is primarily 
speech and hence the oral approach gets primacy in language 


teaching. 

This is what the Direct method tries to do. It tries to 
establish direct connection between experience and 
expression. It uses the situational approach to achieve this 
linkage. The teacher holds the book and says : “This is a 
book". He does not translate the word or the sentence. 
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The Direct method is the most widely known method in 
the field of second language teaching. It has been in use for a 
number of years and had also the patronage of educationists 
and educational administrators in the past. Its main 
characteristics are : 

(1) Ittries to teach second language naturally i.e. in the 
manner in which the mother tongue is acquired. 

(2) It concerns ‘itself mainly with speech. It believes 
that the aural-oral appeal is stronger th 
second language phraseology. 

(3) Extensive listening and 
become automatic. 

(4) The first few weeks dev 

(5) The use of every day 

(6) Grammar is taught 


an visual in fixing 
imitation until forms 


oted to pronunciation. 
vocabulary and structure. 


inductively and is largely 
illustrated. 

(7) Mother tongue is rarely used, but is sometimes 
permitted, 


The Direct method need 
English. He must have 
The method doe 
by teachers wh 
manage | 


S a good teacher with good 
Variety of teaching aids at his disposal. 
S Not give expected results when it is handled 
© do not use English well, or 
arge classes with stude 
Inhibition of mother tongue 
circuitous and artificial, Tho of oral approach 
and using grammar inductiy Porinciples, the 
Direct method is not followed i M 
it does not profit all students : ; 
contidently and competently, oe tenet 


who have to 


C. Dr. West’s New method . 


Dr. Michael West h 
English language teachin 
field of vocabulary select 


as made a mark j 


8 because of his 
10n and reading 


n the history of 


contribution to the 
method, 


His views 
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are of special relevance to India as he studied the Indian 
situation minutely and many of his views still told good in our 
situation. 

The Direct method upholds the primacy of speech. The 
exponents of this method putundue emphasis on the teaching 
of speech and consequently led to the neglect of teaching 
other skills like reading and writing. Dr. West made some 
re-thinking on this subject and explained his view point in his 
works like ‘Bilingualism’ ‘Language in Education,’ etc. 

Dr. West believes that Indian pupils need most of all to be able 
to read English, then to write it, and lastly to speak it. He 
thinks, therefore, that teaching reading should be the main 
concern of a teacher and he should concentrate on teaching 


how to do silent reading. Purposeful silent reading is going to 


be the main support for a student of English in India in his 


future life. 

Dr. Wests New Approach, therefore, emphasises a 
reading knowledge of the language. ‘Reader’ occupies the 
central position jn this context and it covers different 
sections, each preceded by a list of words to be taught through 
context, translation of pictures. The reader contains 
interesting reading matter and the editor tries to use 
controlled vocabulary with adequate repetitions. The 
vocabulary is selected the on the basis of principles frequency, 
usability, etc. After a certain vocabulary level is reached, 
supplementary readers in the form of stories or simplified 
editions are introduced for consolidation of the vocabulary, 
previously introduced. 

Dr. West advocates some reading aloud from the 


beginning. But his main aim to help pupils to master the 
technique of silent reading. The lesson plans given by him in 
his book ‘Bilingnalism’ do not refer to oral work. Dr. West 
feels that reading ability can actually be acquired at the initial 
stage in the study of a foreign language without preliminary 


work in speech or writing. 
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This view implies that the initial stage of learning 
English should have more passive work. It may lead to active 
work in speaking and writing at a later stage. Dr. West thinks 
that learning to read a language is by for the shortest road to 
learning to speak and write it. Dr. West argues further as 
follows : 

“The advantage of commencing the study of a foreign 


language from the Passive aspect of reading is that the child 
forms in his mind an idea of t 


language before ever he i 


error”. (Bilingnalism p. 252). 


D. Audio-lingual method : 


(1) The students Were army personnel and they were 
carefully selected » (2) high motivation, (3) small classes. 
(4) greater contact w; i anguage (5) competent 
tudents and 
i teaching of 


the Comparative 
and foreign language. 


After the Second W 


orld War, th 
impetus and the contrib © method re 


i ceived fresh 
utions of Psychologists a 


nd linguists 
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made it possible to be used in civil life. The use of 
taperecorders and language laboratory has also added new 
dimensions to its application. 

The Audio-lingual method has the following features : 
(1) Mimicry and memorization (2) Controlled conversational 
practice at the initial stages (3) Use of mother for explaining 
structural peculiarities. (4) Inductive teaching of grammar 
and using model sentences. (5) Beyond the elementary level, 
use of lectures, dramatizations and discussions. 

The Audio-lingual method achieves better results. It 
produces desirable attitudes towards foreign language 
learning. It also enables students to learn new words and 


sentences more meaningfully. 
E. Structural Approach : 


It is rather odd to include ‘Structural Approach’ in the 
r on methods. The reason is obvious. The Structural 
concerned with what is to be taught. It is 
d with the method of teaching. Once the 
e textbook writer indicates the teaching 
Structural Approach, the item can be 
slation or the Direct method. 
There does not exist any method as ‘Structural method’. The 
popular term is ‘Structural Approach’ and is used as a basis for 
the preparation of material like syllabus, textbooks, etc. 
What is language ? Is it only ‘words’ ‘words’ and ‘words ?' 
Words are the important constituent of language. New words 
are added every day to the living language. But mere mastery 
of words does not guarantee the satisfactory use of language. 
elements which are basic to any language 
ic elements include 
ful sounds 


chapte 
Approach is mainly 
not much concerne 
syllabus-framer or th 
item based on the 

taught either through tran 


It is necessary to list 
for use and communication. The basi 
grammatical features, too in addition to meaning 
and words. 

The grammatical features help to gain clarity and 
subtlety in the use of language. Even though one knows the 
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TEACHING ENGLISH TO BEGINNERS 


Education system in India follows 10+ 
last three years belong to the colle 
secondary and the collegiate Stage. It is known as the higher 
secondary stage. As per New Education Policy, the school 
stage will follow 5+3+2 pattern comprising the lower 
primary stage (1 to 5), higher primary stage (6 to 8) and the 
high school stage (9 and 10). 

It seems that 10+2+3 pattern has almost been settled 
down. The teaching of English begins in different standards 
in diferent states. €.8. it begins in Standard five in 
Maharashtra, while it starts earlier in Some other states. New 
Education Policy envisages National common core syllabus 
and it is expected that there will be uniformity in the pattern 
about the teaching of English. As per New Education Policy 
and the Draft Curriculum, the teaching of English is expected 
to start from standard six (the first year of the higher primary 
stage). 


2+3 pattern. The 
giate stage. +2 bridges the 


Thus, the school course will fall roughly into three 
stages: early in standards six to eight, middle at the high 
school stage (9 and 10) and the advanced or hi ; 
secondary stage. Thigh at the higher 


based on the Structural Appro; and attenti i 
t 
[E eU E ton will have to 


stage centres round the use of English in everyday life and 
laying the foundation of skills like speaking. reading and 
writing. 
The high school stage takes the student to further 
reading which will be mostly and mainly silent reading. 
Attention will also be paid to writing— restricted and partially 
unrestricted and the widening of the mastery over vocabulary 
and structures. The students will be expected to learn 
complex structures and the circle of recognition vocabulary 
will be extended. 
The higher secondary stage has English as one of the 
compulsory languages. The study of language at this stage 
becomes more critical both as regards its structure and the 
meaning and use of words. The composition work will be 
mostly unrestricted and the emphasis will be comprehension 
passages belonging to general, scientific, literary topics. The 
appreciation of literature will be included as one of the aims 
and faster reading for quick comprehension will be aimed at. 
English at the early stage should be taught by following 
the multiskill situational approach. It is necessary to plan 
lessons before hand, taking into consideration the periods 
available and the size of the class. Normally, the teacher gets 
four to six periods per week for English and a period may be of 
35-40 minutes duration. The teacher may spend about 507% 
time on oral work in a period. The time for oral work will be 
Breater at the initial stages. Reading and writing may be 
followed in other half. The oral work should consist of 
listening and speaking. 
The syllabus in English at the early stage covers about 
200 structural items and a large number of words. These 
asis of frequency, usefulness, 


words are selected on the b e 
teachability, etc. There. are four ways of presenting new 


words. 


1. Associating the word with the object : a book, a bag, 


etc. 
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(3) Give adequate practice of pronouncing these words. 


(4) Show pictures of these objects and write their 
names under them. 


[ abok — | 35e —] 


(5) Ask students to read loudly the written material. 

(6) Remove the pictures and re 
symbols. Let the students read them lo 

(7) Write these words on the bla 
students to read them. 


(8) Then start helping students to 
sentences. 


tain only the graphic 
udly again. 
ckboard and encourage 


read the complete 
This is a pen 
That 
This is a book, 
That 
Write these sentences on th 


e flashcards, 
As they imply, these cards 


On the table 
It is important to see tha 
mastered orally by students, Fla. 
like ‘Stand up’, ‘Sit down’, etc, 


should follow these instructio, 
The next stage is the 


t the materia] to be read is 
shcards including instructions 
can be shown and the students 
ns after reading them. 

use of blackboard for teaching 
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reading. Words or sentences can be written on the blackboard 
for reading practice. 

Once the students know how to read from the flashcards 
and the blackboard, the teacher can start using Reader. The 


teacher can follow these stages. 
(1) Model reading by teacher. 
(2) Reading aloud by students. 
(3) Group reading with the teacher. 
The Substitution Tables can also be used for reading 


practice. 

It will be seen from this discussion that it is not necessary 
to start teaching alphabets for reading. Pronouncing each letter 
and then reading the word as a whole is not advisable. This 
practice hampers reading speed and develops bad reading 


habits. The students should recognize the unit-word or 
nd this is possible after practice. This 
ding is known as Look-and-say method. 
e word as a unit or the sentence. 


sentence-as a whole a 
method of teaching rea 
It can be used either with th 


Reading based on sound oral practice enables an 

individual to relate written symbol with meaning. This 
relationship is an important factor in reading and all attempts 
need to be made to develop this ability to link symbol with 
meaning. 
a means to collect information, get 
pleasure and to know more about the language. The stage 
‘learning to read’ is to be inevitably followed by 'reading to 
learn’. As reading is @ skill, it needs to be strengthened by 
constant practice. Silent reading needs plenty of reading. An 
individual should be helped to read on his own and for this, 
the teacher must encourage him to gain confidence, not to be 
afraid of unfamiliar words and to infer meanings from 
contextual clues. Speed and comprehension are the two 
important factors in the development of reading skill. 


Reading, after all, is 
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The textbook is an important aid in developing silent 
reading. After oral practice of the teaching items from the 
textbook, the teacher can org 
activities : 

(1) Model reading by the teacher, 

(2) Silent reading by the pupils 

(3) Comprehension questions. 

It will be useful if the teacher asks his students to watch 
his lip-movements when he reads the passage aloud. This 
practice can be followed at intervals. 

Then the teacher can ask his 
reading. This should be uninterrupted. When the students are 
reading silently, the teacher should move in the class and 
should help the weaker students. He should also see that the 
students do nof develop bad reading habits like moving the 
head, moving lips or moving fingers on the printed matter. 


The students should read with their €yes when they do silent 
reading. 


Comprehension 


anize the following reading 


students to do silent 


are some examples : 
Is, Are, Was, Were : 
Is she an (old woman. . . . p 
Is the box (on the IH 
(any position) 
Is the (pen) Ram's? 
(possession) 
Is this a pen ? (any adjectivs) 
(Answer yes/no) 

Who 
Who said, “ ... .?" (direct Speech) 
Who is (opening) the door 2 
(any actions) ) 
Who is running (on the. . . .)? 
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(any actions, any positioins) 
Who played the game... .? 
(any actions) 
Whose : 
Whose (pen) is that ? 
(any objects) 
Whose book is (on the. .. -)? 
(any positions) 
Whose book did Ram (take) ? 
(any action) 
What : 
What is (in the)? 
(any positions) 
What is he doing A 
What did he say ? 
What does he do everyday ? 
Where : 
Where is the....? 
Where is he (putting) the? 
(any action) 
Where is he going ? 
Where does he (g0) every day ? 
(any suitable action) 


How many : j 
How many. . - -are there (in the...- y 


(any euer any positions) 


When 
When aces he? 
(answers : before, after, every day, etc.) 


Has: 


Has he? 
(any objects) 
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Writing 


Writing is also one of the important language skills. It is 
the expressional skill and like all other sk 
and repetition. 


Our students alread 


ills, requires practice 


y know how to write when they start 
learning English. It is not necessary, therefore, to teach them 


how to hold the pencil or paper etc. This exercise in 
penmanship is already done at the primary stage. 

However, as they learn the new Script while learning 
English, they should be taught the alphabets and should also 
be taught how to write them. Apart from gracefulness in 
writing, writing also needs accuracy and speed. As the English 


spellings are erratic,this constitutes another problem area for 
our students. 


Writing is taught best 
blackboard. There should be 
like drawing lines, half-lines, 
the: following categories w 
writing to beginners : 


by demonstration on the 
Some pre-writing activities, too, 
circles, half circles, etc. Look at 
hich can be used for teaching 


(1) ut] = ih 

2 €- Cadg+ ©% 
(3) # fm = m n be 
(4) WWW =V W 

(TUM te) g 


(6) DS -pb.s 
(7) ww -= u 


(8) OR a a a E 


Use the blackboard with four lines. Show how the letter 
is to be written. Take care of the direction of writing. Attend 
also to the shape of each letter and its height, etc. Letters like 
p, b, d, q are liable to be confused. 

The teacher may go to capital letters after teaching small 
letters. It will be useful to have some language games and 
nursery rhymes to teach letters in the alphabetical order. The 
alphabet chart will also be useful for practice. 

The copybooks are extremely useful at this stage. 

Should we recommend ‘cursive script’ from the very 
beginning? The answer is ‘no’. Though the cursive script 
may be regarded as the end as it is facile, the beginning may be 
with the print script which covers the skeleton forms of the 
letters and are in the unjoined form. Transition to the 

cursive script may be undertaken at the later sage. 

Once the students master mechanics of writing, the 
writing skill may be strengthened by resorting to different 
types of written exercises. These are (1) writing from the 
blackboard (2) writing from the textbook (3) writing from 
the substitution tables, (4) filling the blanks, (5) matching, 
etc. 

Dictation is also a valuable exercise in this context. This 
d very effectively in the teaching of 
writing skills and can be well used in conjunction with the 
very many teaching techniques which teachers already use. 

Dictation can be used as the listen-and-write technique, 
the listen-and-modify technique, the listen-and-answer 
technique and the listen-and-complete technique. Dictation 
can be used in the following areas of language learning: 
pronunciation, number recognition, grammar, vocabulary 
and comprehension. It can also be used as a spelling exercise. 

If this technique is rightly used, it is a psycholoigically 

owerful technique. It is an exercise. which commands 
maximum attention, it offers à direct, time restricted 
challenge to the student. It can also be accompanied by almost 
immediate feedback. 


technique can be use 
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Planning the English lesson 


Planning is a useful activity and it is needless to say why 
it is important. It reflects the goal to be achieved and 
economises time and energy. 

Lesson planning is concerned with two questions. What 
is to be taught and how is to be taught. ‘What’ gives you the 
inventory of teaching items and how refers to the methods, 
techniques and procedures of teaching. It also covers the use 


of teaching aids. As the language learning is the learning of 
skills, practice has an important 


Lesson planning at the earl 
(1) Revision 

(2) Presentation of the new te: 
(3) Practice/ Drilling 

(4) Reading 

(5) Writing 

(6) Language games, etc. 


place in lesson planning. 
y stage includes the following : 


aching items 


(1) Revision : 

This step includes revisin 
items or revising those which 
taught. Revision should not be 

(2) Presentation : 

This step includes teachin 
Structures, etc. The items need t 
The order of presentation is g 
speaking, reading and writing), 

(3) Practice/Drilling : 

Mere presentation is not enough. It s 
by practice using different drilling techniques ibe followed 
the earlier chapters. nüoned in 

(4) Reading : 

Flashcards and other aids can beu a M 
The steps cover the following : Sed at the initial Stages. 


8 the already taught teaching 
are linked with the items to be 
mechanical or monotonous. 


B the items like words, 


o be presented Contextually, 
enerally LSRW, (Listening, 
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(a) Reading aloud by the teacher 

(b) Reading aloud by the pupils/silent reading by the 
pupils 

(c) Comprehension questions 

(d) Chorus reading. 

(5) Writing : 

Practice may be given in penmanship. Use of techniques 
like dictation, etc. can also be used to bring variety. 


(6) Language games, etc. 
This step covers recitation of 
Some relevant language games may a 


about change. 
There are a tew revision lessons in the textbook. They 


are inserted at intervals. Their planning may be done as 
follows z 

(1) Oral preparation 

(2) Reading aloud by the teacher 

(3) Silent reading by the pupils 

(4) Comprehension questions 

(5) Language games/ verses/ writing 

The planning of lessons at this stage should be based on 
the multiskill situational approach. The general plan is given 


below. 


nursery rhymes or verses. 
Iso be played to bring 


Date English Class Time 


Teaching items A- Structural patterns 


B. Vocabulary 
Aids Objects, pictures, charts, etc. 
Revision Oral preparation period 
(Quick drill) 
x Situation : I 
Presentation. ggbisten Situation : II 
Situation : III, etc. 


(2) Doany say 
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Situation : I 
Practice (1) Say: Situation : II 
Situation : III, etc. 
(2) Individual-group-class practice 


Reading (1) Reading aloud by teacher 
(2) Reading aloud by pupils/silent 
reading 
Writing (1) Penmanship 


(2) Writing based on oral teaching 


Suitable games or chorus recitation of a 
simple verse. 


Games/ Verses 


Teaching verse 


As the syllabus based on the Structural Approach is 


S : What is the place of 
Sh at the early stage 
he useful sense of the 


words like hath, doth, yon, thou, etc, 
dawn, tumbling, etc. The beginners may not understand these 
words. 

It is difficult to recommend, therefo 
poetry, at this stage, for appreciation or a 
art. But this should not preclude the tea 
may add variety or provide change. Ve 
rhythm and students enjoy reciting verses like Jack and Jill, or 
Pu do Lin ae my shoe, etc. They are also not iS 
difficult to understand. The ar 
reading, too. bi comiti for chorus 

Look at the following exam 
capital show how stress and inton 


re, the teaching of 
S a piece of literary 
Ching of verse as it 
tses have their own 


ples. Words given in the 
ation lead to rhythm. 


JACK and Jill 
RAN up the HILL 
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RUN RABBIT RUN RABBIT 
RUN! RUN! RUN! 

The FARMER has GONE 

For his GUN ! GUN! GUN! 
Presentation of verses should not kill pupils’ interest. The 
d not be too lengthy. The 
too for presentation. 
lained through the 


introductory explanations nee 
teacher can use suitable pictures, 
Difficult words or phrases may be exp 


vernacular, if necessary. 
Then, the teacher may read the verse aloud with proper 


stress and rhythm. He may do so two to three times and may 
use suitable gestures or movements. Tapping on the table for 
rhythm will also lead to enhancement of interest. 

Let the pupils say or recite the verse after the teacher. 
There can be chorus recitation, too. The verses may not be 
sung like the popular film-songs. They should be recited with 
rhythm and liveliness and it may please be noted that the 
teacher need not hasten to finish one verse in one period. He 
should not also ask comprehension questions to make the 
learning of a poem dull and prosaic. Let the verse be recited 


for joy in learning. 
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7 


TEACHING ENGLISH AT THE HIGH SCHOOL 
STAGE 


Standards eight, nine and ten 
stage. As pet New Education Poli 
form part of the high school Stage. English is one of the 
languages, learnt at the school Stage. It will be the fourth and 
fifth years of English language learning. 

Transition to the high school Stage from the e 
needs to be smooth and consistent, Though LSRW ( 
speaking, reading and writin 


constitute the high school 
Cy; standards nine and ten 


arly stage 
Listening, 


Customs and 
Complex and 


literature. The grammatical 
intricate. 


'The Reader : 


The textbooks in language learnin 
they are profitably used for reading. Th 
based on the Structural Approach 
structures and words based on the 


8 are called Readers as 
€ present textbooks are 
and Naturally, include 
Criteria of frequency 

3, 


usefulness,  teachibility and inter-relationship. Their 
sequencing, too, follows these principles. Some of the 
textbooks contain extracts, also (after proper editing). The 
selection of passages refers to literary aspects and even the 
poems have literary value. Words at this level in the textbook 
form not only the active vocabulary but also the recognition 


one. 
Vocabulary is generally classified as the active one and 


the passive or recognition one. Words which can be used by 
the students on their own are known as part of the active 
vocabulary. As a student learns more, he masters words at a 
greater speed and also learns how to use them in suitable 
contexts. There are several other words which the student 
understands when he sees them in print or hears them. These 
are known as, the recognition words, e.g. the word 
‘assassination’ may form part of the recognition vocabulary 


when the student knows its meaning. When he starts using it 
in a suitable context, it will be the part of his active 


vocabulary. There is always a tendency to transform the 
recognition vocabulary into active one and thus, the circle of 


active vocabu. 
As has been stated above, the Reader contains adapted 


and unadapted passages and aims at providing samples of good 
modern English. 

The Reader contains a series of short passages covering a 
varied range of useful matter. It may include stories, playlets, 
travelogues, biographies, description, etc. Variety makes the 
Reader interesting. New words and structures make the 


subject-matter challenging, 


lary gets widened. 


too. 


y textbooks refer to the outer aspects, also. 
illustrations, clear printing and durable 
and the lay-out add not a little to the 


The qualit 
These are good 
binding. The cover page 
pedagogic value of a reader. 
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Intensive Reading 


The Reader is the principal instrument for intensive 
study. It gives local habitation and a name to the abstract 
language items in the syllabus. Intensive reading aims at 
promoting a deeper knowledge of the language and its powers 
of expression. The Reader enables the teacher and the taught 
to go into more details and depth of the living material which 
the students can use suitably in the outside world. 

The aim of intensive teaching will be to prepare the 
pupils for the reading of uncontrolled texts, For this, it will be 
necessary to strengthen. 

1. the vocabulary of students. 

2. the knowledge of the structure of English and 

3. an acquaintance with comon idioms, phrases, 
literary references, etc. 

As has been stated in the earlier chapters, reading is a 


process of ‘sight-sound sense’. It consists in the decoding of 
written or printed symbols on a 


essentials of reading. 


A good reader does not Concentrate on individua] words. 
He ‘takes in’ groups of words at a time e.g. in the sentence 
‘Ram loves Sarita, but she doesn't love him, the ied reader 
attends to every word. 


Ram loves Sarita, but she doesn't love RAN 


The good reader reads as follows : 


Ram loves Sarita, but she doesn’t love Ram 


The reader, of course needs suffic; 

d 2 cient del : 
the syntax of English, He has to guess the dent with 
words and groups of words. He requires some (d of new 
the essentials of English grammar Efe hts ee i 

» too, the 
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knowledge of the rules of word-formation like using prefixes 
(e.g. ir-un-, im-) or suffixes (e.g. —ion, —ance). The 
knowledge of antonyms, synonyms will also be useful. 

Just as an ability to do faster silent reading is the aim of 
teaching reading, the ability to read ‘directly’ (without trying 
for translation) is also its objective. Translation hampers 
speed and takes the reader astray. "Direct Reader’ candecode 
the written symbols fast. 

There are certain bad habits-that affect reading speed. 
These are muttering lips, moving the head from side to side, 
‘mouthing’ the words audibly or moving fingers on the 
written material. A part of the teacher's function is to help his 
‘students overcome these faults. Sometime, these faults are 
due to the acquiring of these habits while reading the mother 
tongue. They are transferred to the English language 
learning. The teacher should explain to the students why 
these habits are undesirable. He may include some exercises 


to avoid these faults in the remedial programme, too. Helping 


students to read better and faster is one of the important 


objectives at the high school stage. 

Comprehension is the ultimate of aim of reading and 
mainly of silent reading. Comprenension involves location, 
identification, re-organisation. interpretation and evaluation 
of the read matter. Variety of comprehension questions will 
help the students to know whether he has understood the 


material under study. 
The reader for inte 
es fullness and accuracy 


nsive study needs close reading. This 
of comprehension. The teacher 


involv ioni i 

has to» Use rigorous questioning to achieve better 

comprehension: Techniques like finding ott factual 
inferences, sequence of events, casual relations, 


information 
c. will enable 


g Prose 


à the reader to undertake closer study. 
e 
'Teachin 

Most of the time of the high school teacher is spent on 
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teaching the Reader and mainly the prose passages. The 
Reader is the main device to teach language in our classroom. 

Teaching a language is necessary. But it does not mean 
that the student should be the passive recipient and the 
teacher explains everything from the book. Some teachers try 
to deal with the prose text exhaustively, they teach every 
word, explain every reference and analyse every argument. 
This leads to'spoon-feeding' and the students are habituated to 
rely on their teacher for every word me 
the language use. 


The essence of language teaching at the high school 
stage is to provide the language activities th 
learning. As language learnin 
language better by 
about it. 


aning and do not learn 


at lead to language 
g is a skill, the students learn the 
doing something rather than by knowing 


The language activity consists of the follo 

(1) Listening 

(2) Speaking 

(3). Reading 

(4) and Writing 

Organising activities 
teacher to get maximum 
pupils alert, too. 

Listening and Speaking are the 
teacher should use the language 
the students will be taught how 


wing : 


in the classroom enables the 
Pupil participation. This makes the 
i oral activities. The 
1n a controlled way so that 
to listen and understand. 
! This is th 8 Occupy an im 
resentation. This is the stage where j 
P f 3 . - . 45€ Where in,the teacher presents 
to the class the teaching items from th 

€ prose, They can be 


new words, structures and even arguments.ang ideas i 
passage under teaching. Ideas in the 


Portant place in 


Teaching vocabulary 
Introducing new words is an im 
s Portant f ; K 
teaching of a language. This should be de PORE 3 D 
ned an 
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controlled manner and should be done by following the 
principle from known to unknown. Care should be taken to 
see that the meaning offered is not more difficult than the 
word under study. 

It may also be noted that a single word may have several 
meanings e.g. the word ‘make’ has 97 different meanings. It is 
difficult to give vernacular equivalents in all cases and this is 
not advisable, too. In presenting vocabulary items, context is 
important and hence words should not be merely translated. 
Contextual presentation is the effective technique in the 


teaching of words. 
The teacher comes across m 
are concrete words like nouns and there can be abstract 


words, too, like sincerety, honesty, etc. It is easy to teach 
while it is relatively difficult to explain verbs 


any kinds of words. There 


concrete nouns, 
or abstract nouns. 


The teacher 
pronounciation and spe 


should attend to the aspects of 
llings of new words in addition to 


meanings. This means, he should give students the ‘sound’ 
the ‘sense’ and the ‘shape’ of words. Enough repetition is the 
must for this and the students should be given ample 

opportunities to hear the word in suitable contexts. 
Situational teaching is necessary to present new words. 
They can be introduced by associating the word with the 
object designated by it. €& labels, magazine pictures, 
ell used to teach 


classroom objects, slides, etc. C4? be very W 
concrete words or action words. Even gestures and symbols 


are useful to present new words like dumb, lame, on, under 
etc. i 
Many of the words at the high school stage will be less 
eno and hence, the teacher can use other techniques like 
ng synonyms, antonyms, definitions. €-8- 

Ravan was a cruel king. 

Ram was a kind king. 

Translation is also a technique, use 


givi 
ful in presentation. 
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But it should be used only when it is the must. Those words 
whose frequency is not very high and those which are not very 


useful in every day use, may be translated to help 
comprehension. 


than the second one. 
After presentation comes 


expressions should be practised 
various ways. 


practice. The new words and 
by pupils. They can do so in 


antonyms or synonyms. 
(3) The students m 


P: nise, recognition, recognisable, 
non-recognition etc. 


Teaching Structures 


questions. 
Use of vernacular will 


connection. The teacher can explain the structure in the 
vernacular, e.g. If-clauses. 

If I go there, ll. meet him. 

If I went there, I'd meet him. 

If I had gone there, I'd have met him. Different uses of 
if in these sentences can be very well brought out by using 


mother tongue. 


Written exercises 


also a skill and needs practice for 
who come to high school classes 


know the mechanics of writing. They need further practice in 
writing on their own and hence, the teacher should provide 
them enough practice by using different techniques from 
copying to controlled composition. Dictation as a technique 
can also be profitably used to give writing practice. 


The other types are : 
|. Filling the blanks : This is one of the controlled 


exercises where there are less chances of making errors e.g. 
Fill in the blanks using the future tense of the verb in 


the brackets : 
Today is Friday. 
tomorrow. We. ... (8° 


She.... (come) with us to the market. 
2. Choosing the proper alternative : The teacher 


the sentence and then some options. The 
d to select the proper alternative. The 
dents to choose the right answer. 
xtbook : Exercises given in 
t written answers. Yes/no 
be set for practice. 

a useful exercise. Look at 


Like reading, writing is 
consolidation. The students 


We.... (go) to Yasmeen's house 
) in a lorry. Yasmeen ... (be) at home. 


can give a part of 
pupils are expecte 
context will enable stu 

3. Exercises from the te 
the textbook can be used to 8€ 
questions or Wh-questions can also 

4. Matching : Matching is 
the following example. 


Combine the following halves to make as many sentences 
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as possible : 


When is his book ? 

Who is he going ? 

Where is he running ? 

Why is that boy ? 

Which is that table ? 

4. Transformations : The teacher can ask the 


students to make negative sentences from the positive or 


Correction work is an una 
job. The teacher should note th 
(1) No written work sho 
(2) The students shou 


to check punctuation, Spellings, etc. in their 
writing and (2) the teacher takes round in the ¢ 
instructions when the students are writing 


reading after 
lass and issue 


Lesson planning 


Teaching at this stage also Should be b 

multiskill situational approach. The teacher sho ased on the 
teaching items, words, structures, etc. While Prepari 
and then choose appropriate procedures for IMS the plan 
practice. The reading text is the centre a m on and 
organize oral work, written exercises, etc. in this i er has to 
general procedure will be : text. The 


uld select the 


(1) Introduction to the passage. 

(2) Revision 

(3) Presentation of the teaching items. 
(4) Practice. 

(5) Reading aloud by the teacher. 

(6) Silent reading by the pupils. 

(7) Comprehension questions. 

(8) Written work. 
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TEACHING ENGLISH AT THE HIGHER 
SECONDARY STAGE 


+2 is the higher Secondary Stage. Standards XI and XII 
belong to this stage and it b 


ridges the school Stage and the 
collegiate stage. It is the terminal Stage for many students and 
Boing to the college 


pulsory languages at thi 
Transition to the higher se 


any sudden change in methods 
mostly unadapted— stil] remain 
main objective at this Stage is to help students to acquire 
facility in the use of English freely and in wider situations. 
There is a place for Critical appreciation and Some acquaint- 
ance with literature and culture. The emphasis at this stage 
will be on the critical Study of the Passages, both from the 
language and the matter Points of view and also de 
the sense of appreciation of the authors, point of v 
passages, of course, will be Selected as the 
modern English. There wil] be enough y. 
include narrations of interesting Events, descr. 
of interest, topics on gene 


ral 
travelogues, playlets, arguments or 


s for some. 
S stage. 

condary Stage does not mark 
of teaching. The textbook — 
s the centre of study and the 


veloping 
iew. The 
models of good 
ariety and will 


iptions of places 
Science and 


technology, 
discussions, et 
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The learner who enters the higher secondary stage is 
expected to know the basic structures and the essential 
vocabulary. (This is not found in practice and there is a place 
for Remedial Teaching). The stage under consideration also 
needs the training in LSRW (listening, speaking, reading and 
writing) and even though, the literary appreciation is one of 
the objectives, it requires ‘literary sensibility’ and it is closely 
linked with the development of language skills. 

Development of these skills will follow the different 
pattern at this stage. There may be reading the text and non- 
listening to a conversation Or à talk, 
watching a film or TV programme and writing for different 
purposes. Thus, there will be variety of teaching materials at 
this stage and the grownup students can profit by the 
mulitiplicity of materials and techniques. 

The objectives of the higher secondary course may be 
stated as follows : 


1. Reading : 
(1) Rapid reading of easy texts 


(2) Reading of texts of general interest 
(3) Reading material of specific interest. 


2. Writing : 


textual material, 


(1) Ability to write independently 
(2) Ability to write English for purposes of study 
(note-taking, precise writing, etc.). 
3. Listening : 
Ability to listen W 
English on topics © 
4, Speaking: 
Ability to S 
seminars, etc. 


ith fair understanding to spoken 
f general interest. 


peak and participate in discussions, 


Teaching prose 
key-position even at the 


The textbook occupies the 
f time is generally spent on 


higher secondary stage and a lot o 
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teaching the prose text. 


Lecturing is the most popular technique at the collegiate 
stage. It is resorted to even at the higher secondary stage. 
Lecturing has a number of limitations. It makes students 
passive, it exhausts the teacher and it does 
necessary language skills. Consequently, 
cram the material and try to get through t 

As the extracts in the text are unada 
for providing introduction or backgroun 
understand and appreciate the lesson. 
need to select the relevant material fort 
If the teacher spends all the time on tel 
characteristics of his age, etc. 


not develop the 
the students only 
he examination. 
pted, there is a place 
d material. It helps to 
However, there is a 
his step ‘introduction’. 
ling about the author, 
it will be waste of time and 


y asking 
the time limit. 


most of the time. 
ud is 

useful and should be resorted to only at i sno ine 

too, very infrequently). 

The preparation for silent reading involves (1) teaching 
new words, (2) structural complexities and (3) the Mt 
material. 

Many teachers spend a lot of time on 
passage. The lecture-method tempts the teache: 
the ideas. But it does not serve much 

The teacher should therefore 
teaching vocabulary and structural co 

It may be noted in this connectio 
by students should not be obstruct 


‘ideas’ in the 
T to talk about 
Purpose, 

spend more time on 
mplexities. 

n that the silent reading 
€d again and again by 
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difficult words. The teacher should not also give the 
meanings only and go ahead. He should dissuade students to 
ask the meanings of each word. The teacher should encourage 
students to guess meanings and the words to be explained 
should be taught through suitable contexts. Techniques like 
ituations, word expansions 


definitions, associations, verbal s 
The students 


and formations should be.followed at this stage. 
should also be encouraged to use dictionaries. 
Silent reading is to be followed by comprehension 
questions. Here is an excellent opportunity for developing 
skills like reading comprehension, listening and speaking. 
Initially, the teacher may ask short questions which do not 
require elaborate answers. These questions should aim at 
locating pieces of information in the text or getting clues to 
the interpretation of certain points. Techniques like group 
discussions, can also be used. They develop fluency and infuse 


confidence. 
Writing i 
exercises. Students can 
comprehension questions. It 
the questions to the studen 
reading, and to ask them to look for 
The textbook can also be used for a lo 


in the class. ; 
Seit study methods have an important place e this stage. 


The students should be able to use dictionaries, other relevant 
books, newspapers, etc.*on their own without any outside 
help. Points on which work for self-study can be set, may be 
indicated in advance so that the students develop initiative 
and the necessary ability to work on their own. 

The planning at this stage includes : 
Introduction 
Presentation of vocabulary and struc 
Practice 
Silent reading by students 
Comprehension exercises— 


s the last stage. There can be variety of written 
be made to write answers to 
may also be advantageous to give 
ts in advance before they start 
the answers as they read. 
t of composition practice 


tural items. 


both oral and written. 


gov It 
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The art of purposeful rapid reading needs to be cultivated 
and the rapid reading course is the best means for achieving 
the same. The teacher's guidance is the must at this stage. 

Rapid reading should be mostly silent reading. The 
teacher may provide some guiding questions or salient points 
before the pupils start reading. The teacher should work as 
the guiding spirit and should move in the class to see that the 
pupils do not develop bad reading habits. The researches have 
proved that reading efficiency can be improved if the students 


are encouraged to read easy, short passages at the initial stages 
and their reading is timed. 


evaluation technique based on 
can also be used at intervals. 


books on their Own. Such extra 

reading should not be linked wi au 
lead to reading for pleasure on 
Reading on one’s own 
Upport of d 
dictionary, too. Good, reliable bili Pport of goo 
dictionaries are a great help and i 
necessary guidance in the use of a di 
be able to understand the reading materi n 

rial 
dependence on the teacher. without much 
Rapid reading, therefore, has an im : 
? Portant 

language teaching. A student who has mastered Mot a 
reading faster and better has won the most important b itl in 
life and he will always be willing to read books out m 
syllabus, for pleasure and information » Outside the 


ly. 
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10 


TEACHING WRITING : CONTROLLED AND FREE 
COMPOSITION 


reading and writing are the fourfold 
Though writing occupies the last 
ot the last in importance. It is one 
of the expressional skills and needs consolidation at the school 
stage. Writing is also a means of communication and an 
individual conveys what he wants to convey by writing. He 
uses the script and communicates using proper words and 
sentence patterns. 

Is speaking easier than writing? It is difficult to answer 
this question. Speaking is spontaneous. An individual has to 
converse on the Spur of the moment and he has no time to 


think and then speak. There are no spelling problems in 
vidual can use gestures, movements in 


speaking. The indi AE RARO E 
speaking and all these extra-linguistic factors contribute to 
communication. Writing is more reflective in character. It 


allows plenty of time to think and organise thinking before 


putting anything on paper. In writing, communication 
Rae ete intellectual and impersonal activity 


or less an ! 
because the person for whom and to whom we write is not 
These two e 


xpressional skills-speaking and writing — 
ur experience 


Listening, speaking, 
skills in language learning. 
position in this order, it is n 


differently and express ideas. too, in 


ifferent ways- 4 l à 
di e dui speaking is the primary skill and the oral 
ication is the basis of language learning, writing has 
significance in the world of today. Reading and 


writing are the literacy skills and the educated person has to 
master the writing skill also. 

Good writing involves the penmanship, good 
handwriting, knowledge of spellings as well as accuracy and 
speed. The written expression depends 
(1) what to say and (2) how to write. 

Reading and writing skills are developed later in the case 
of the individual learning mother tongue. He knows how to 
understand and speak when he enters primary school for 
learning, reading and writing. The second/third language 
learner has to master all the fourfold skills at the same time. 


on your knowledge of 


using the Devnagari script ha 
the context of English langu: 
It may be mentioned i 
greater transfer in the ar 
whose handwriting in the f 
has greater probability of 
second/third language. 


ve to master the Roman script in 
age learning. 

n this connection that there is a 
ea of handwriting. The student 
irst language is neat and graceful, 
having good handwriting in the 


language learners. English spellings are erratic and though a 
few general guidelines can be framed 


; , there are several 
exceptions. e.g. there is the letter Oi 


as per spellings. 
The students Should p 


conscious and cautious while writing words with erratic 
spellings. Traditional Practices like memorising difficult 
spellings are also useful. Dictation ; 


helps to be conscious of spelliin 
useful exercise to teach Spelling 
cha-lk, c-oss, ta-k, —eave 
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(2) Putin the missing letter : chil-ren, g-ass, b-ought 

(3) Put the letter d in place of a letter and make a new 
meaningful word : work, bark, so, must 

(4) Write all these words : 


not pain send 

pot gain mend 
1. main.... lee 
Cater Sth Deer 
(ha Hee tron tentia 


Free composition has no place at the initial stage of 
learning English. "The students should not be given 
opportunities for making mistakes". This is the general 
pedagogic principle and if the students are asked to write on 
their own in the earlier class, the teacher will come across 
multiple errors of all types. Controlled composition (also 
known as Guided composition) is the useful technique at the 
beginners' level. This technique infuses confidence, avoids 
errors and initiates students to continuous writing, step by 
step. The technique of Guided compostion is recommended 


even at the high school stage. 


(1) Use of Pictures : 


A large wall picture is the good starting aid at the inital 
stage. The picture may be related to the Indian Scene and may 
contain the familiar life like the post office or the railway 

etc. The pictures should be simple, 


station, the bazaar scene, 
obvious and uncluttered. Flannelgraphs can also be used. The 
pictures can be presented in a certain order and series of 
questions first orally and then in writing, should be used to 
elicit continuous experession. 

Look at the following questions : 


What is the boy doing? 
What is the girl doing? 
Where are they playing?, etc. 
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The pupils may be asked to write answers to these 
questions, using the words and structures already known to 
them. At a later stage, the students May prepare their own 
questions and give answers. Picture composition is a good 
device to help continuous writing. 


(2) Paragraph writing : 


Mere group of sentences does not mean a paragraph. One 
Paragraph means one idea and should contain examples, 
details, comparisons, etc. to Stress the topic sentence. The 
controlled writing will imply using the aid like a picture, etc. 


to develop the Story or narration and make students write 
paragraphs. 


(3) Outline composition : 


The students may be given certain outline or points ona 
Particular subject. There can be oral composition enabling 
Students to use useful words and Structures. After enough 
Practice, the students may be asked to write the composition. 
Look at the following outline as an example : 

A hungry fox-grapes-wants Brapes— grapes too high— 
doesn't get them— sour grapes. 

Adequate practice in guided composition is the solid 
foundation for starting free composition. When the pupils 
start writing down a series of answers to a Series of questions 
given by the teacher, they are on way to free composition. 

Free Composition is like removing the Props and leading 
students to unfettered writing. Of Course, free writing or 
composition is a complex process. It involves analysis of 
experience, identifying the relevant points, Organizing them 
in a meaningful sequence and then Writing them with a 
orderly sequence using suitable 


en r i words and structures and 
showing stylistic considerations. It is true that though the last 
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feature may be difficult to achieve at the high school or higher 
secondary stage, attempts should be made in that direction. 

Writing on one’s own experience requires structuring of 
experience and controlling the language. The former has 
another favourable situation. Indian students at these stages 
are sufficiently mature. They have the experience of 
continuous free writing in their own mother tongue. Oral 
discussions, narrations, group discussions, story telling, etc. 
can be used to indicate students what to say and then write. 
These procedures will enable them to systematise points on 
the subject under study. The teacher can guide these activities 
and encourage students to work on their own. 

Care should also be taken to select the topics for free 


writing. They should be relevant to the student's world, 


arousing their interest and motivating them to think and 


express. 
The next stage is to encourage students to write 


paragraphs and then to develop the topic. No attempt should 
be made to kill the initiative and it will be worth experiencing 
eough variety in the compositions. Some students may follow 
the usuak pattern of composition writing: Introduction — 
Body—Conclusion. But there should be no insistence on 
following this set pattern. 

It is advisable to impress upon the students the need to 
check what has been written. The students should be trained 
to go through their written material and observe carefully the 


details like punctuation, spelling, use of articles, agreement 
between subject and verb, etc. This habit stands in a good 
stead even in the examination hall andithen 40 post-school 


life. 


Correction of written work 


As has been stated earlier, no part of written work should 
go unchecked. It miy be noted that errors that go uncorrected 
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are apt to become habitual. 

After self-correction by students, the next stage is 
corrections by teachers. This is the time-consuming process. 
The teacher can draw the students’ attention to the mistakes 
by using certain symbols, the meanings of which are known to 
the students. These symbols should be easy to understand, 
clear to read and he self-explanatory. They should also be 
uniform throughout the school. Here are some symbols : 

Sp — Spelling error 


A = Article mistake 
ID — Punctuation wrong 
E — Bad English 


Detection of errors is only the beginning of correction 
work. Their remediation is more important. The chapter on 


‘Remedial Teaching’ will offer guidelines to the teacher in 
this respect. 
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TEACHING GRAMMAR 


Grammar tells us how language works. It tells us how a 


particular language uses or exploits versatile resources to 
of which is 


perform its functions principal one 
communication. Dr. Sweet describes grammar as the 
*practical analysis, of a language. It is also called “the 
anatomy of language” though this does not make us think 
about the language as static. 

If the language is not static, the grammar, too, cannot be 
static. The contemporary grammar of any living language tells 
us about the language. Just as it is useful to know the parts 
and functions of the parts of a car engine (even though 
driving the car does not depend on it), it is helpful to know 
how the language Works. It gives us an insight into the 
working of the language and throws light on the origin of the 
mistakes or the way mother tongue works in contrast with the 
second/third language. 

If we stretch the analogy further, 
grammar explains the parts and functions of the parts of the 
language»while using the language is like driving the car. Both 
these aspects— knowledge about the parts and driving 
proper— are complementary to each other. Similarly, knowing 


grammar of the language and using the language are helpful 


to each other. 
However, no 
as such to the beginners wh 


it may be said that 


de to teach grammar 


attempt should be ma 
tandards VI to VIII. 


o are in S 


They should be taught to use the language. It is also seen in 
this connection that the syllabus and the teaching material 
therein like structures are based on the principles of 
grammar. We can conclude by saying that the teachers at this 
stage should know grammar, even though the students may 
not be taught the elements of grammar. 

A distinction is generaly made between formal 
grammar and functional grammar. The former talks about 
the forms in language while the latter deals with the correct 
use of the language. Classifying parts of speech, analysing 
sentences, etc. are the elements of formal grammar. The 
functional grammar stresses the Correct usages in the 
contemporary language. 

The terms ‘descriptive’ and ‘perscriptive’ also need 
clarification. The descriptive grammar describes the facts of 
the language while the Prescriptive grammar sets rules to be 
followed. No sentence should end with the Preposition, says 
the rule though it seems to be non-existent in practice. 
Newtield's grammar is the typical example of the prescriptive 
grammar. 

A distinction also ne 


eds to be made between the 
deductive and 


inductive teaching of grammar. The 
deductive teaching goes from rules to examples, while the 
inductive method arrives at rules from examples. The second 
method is generally recommended for use. 
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grammatical elements like tenses, articles, concord, use of 
adverbs, etc. and their teaching should be related to the 
material from the textbooks. The teacher may explain how 
the system works through a number of examples and then 
arrive at certain generalisations which provide guidelines. 
The teaching of grammar may also be closely linked with 
remedial teaching. Difficult and abstract concepts may be 
explained using the mother tongue of the students. 

Mere explanations are not enough. Selecting suitable 
examples, arriving at generalisations and then again leaving 
initiative to the students to apply and illustrate the guidelines 
are some of the steps which will make grammar teaching 
useful and effective. When has aptly put this as follows : 
“Teach grammar inductively and apply it deductively”. 
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12 
REMEDIAL TEACHING 


Remedial teaching is a kind of ‘follow-up’ in the teaching 
process. Though it needs attention even in the first lesson or 
after it, has an important place at the later stage of learning 
(i.e. the high school stage and the higher secondary stage) 
because the teachers come across students who have not 
learnt the language well or who make several mistakes or who 
find difficulties in communication. Making mistakes is 
natural in classroom situations, but it is unrealistic to ignore 
this phenomenon. Diagnosing the causes of errors and then 
using techniques to eliminate their incidence are the basis of 
remedial programme. It may also be noted in this connection 
that different kinds of learning problems require different 
kinds of solutions and there is no single method in 
remediation. 

Remediation should not be regarded as the necessary evil. 
It is the integral part of teaching— learning process and good 
teachers have been doing this for long. Presentation— 
practice— application revision are the vital Stages in the 
teaching process and as a few Baps remain despite the best 
efforts and intentions, remediation also becomes the essential 


It is because whenever there is teac 


hing and learning, 
some wrong or incomplete learning is ine 


vitable. It seems to 


be a part of the game. Despite teaching the item e.g. —s form. 

I go 

He goes. 

They go. 

Some students are bound to say, I goes* or He go*. Here 
is the area, then, which requires remediation. Several 
exanrples can be cited to prove this point. 

Situation at the higher secondary stage is depressing both 
for the teacher and the learner. There is a big gap between 
expectations and achievement. The teacher expects certain 
vocabulary from the student’ to lead them further. The 
textbooks too have certain assumptions. But the students do 
not come to that level. Most of them seem to be rather for a 
behind. If the teacher ignores this fact and goes ahead, the 
entire exercise leads to frustration and failure. 

We have seen that remediation is necessary because of 
the wide gap between expectations and achievement. The 
achievement failure can be in the following areas : 


1. Bad language habits 
2. Insufficient formation of good language habits. 
3. Formation of wrong concepts. 


All these can be the at the level of pronunciation, 
grammar or meanings. They can be at the skill-level, too. e.g. 
bad reading or writing habits affect the performance. Wrong 
concepts lead to the wrong use of words or sentences. Wrong 
pronunciation means miscommunication. 

The functions of remediation are, therefore, : 

1. Elimination of bad habits 

2. Reinforcement and consolidation of good language 
habits 

3. Formation of desired concepts and 

4. Elimination of wrong concepts 

Analysis and diagnosis of errors is the ‘must’ for any 
remedial programme. Mistakes can be in many areas. 
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Pronunciation : 


(1) Errors with individual sounds like pronouncing ‘sit’ 
and ‘seat’ identically. 

(2) Wrong pronunciation of clustures like dex for desk 
or sakool for school. 

(3) Mistakes of stress, rhythm or intonation. 


Grammar : 


Articles, tenses, wrong use of prepositions, concord, 
word order etc. 


Wrong use of words : 


e.g. confusion of ‘put’ and ‘keep’ etc. 

Mistakes are due to a number of factors. They can be due 
to faulty teaching or faulty learning. They may also be due to 
the formation of wrong habits. Interference of the mother 
tongue habits is also the principal source of errors. Instances, 
like, ‘table on’ instead of ‘on the table’ or ‘Where you went’? 
instead of ‘Where did you go’? are the examples in this context. 

Many of the mistakes are due to inadequate practice. As 
it is bad to practise mistakes, it is also not good to move 
further without proper consolidation. Selection of the areas in 
which majority of students are weak and then, giving them 
adequate practice in using right patterns can go a long way in 


improving matters. Generally the remedial programme covers 
the following stages : 


(1) Providing model patterns 
(2) Use of several examples 


(3) Application and reinforcement 


Remedial teaching differs from the usual correction 
system in the classroom. The latter includes the detection of 
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errors and use of ad hoc procedures to eliminate them. The 
former is more comprehensive and covers analysis, diagnosis 


and remediation. 
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13 


MOTHER TONGUE IN THE TEACHING OF 
ENGLISH 


We have seen that the mother tongue can be profitably 
used in the teaching of English as a second/third language. It 
can be used to explain a few words like art, root, butter, etc. It 
can be used to give instructions. It can be very well used for 
testing comprehension. It can also be 
differences in the structure of the two 
tongue and English. 

This does not, of course, 


excessively used in the teaching of English. The target 
language for use is English and it needs to be practised 
adequately. The judicious use of the mother tongue helps the 
learning of English. Excessive use of the mother tongue 
makes teaching of English a farce. Care should be taken, 
therefore, to see that the mother tongue is Not used where it is 
not necessary or we should not open the floodgates of the 
mother tongue. 


used to bring out 
languages— mother 


mean that it should be 


The place of translation is different f 
mother tongue in the classroom. The f 
advocates the use of mother tongue by a te 
on students using English. The translation method allows 
both teachers and students to use mother tongue. s 

Translation is a skill. It is also a technique. IDs. 
technique of presentation when the worq ilis De 


Tom the use of 
lingual method 
acher, but insists 


introduced to the class by offering its mother tongue 
equivalent. It is a skill when certain piece of literature in one 
language is rendered into another language. 

The comparative study of the two languages is not 
translation, though this study helps good translation. The 
characteristics of good translation are (1) fidelity to the 
original (2) fluency and (3) proper stylistic considerations. 
The last characteristic refers to the ease and naturalness in 
the language translated. 

It is easy to give mother tongue equivalents of concrete 
words e.g. books, pen, etc. It is more difficult to translate 
idioms or phrases of ideas embedded in one culture. e.g. it is 
not possible to provide word-to-word translation of the 


following : 


It’s raining cats and dogs. 
Even the concept behind the line “If winter comes” 


cannot be translated with all its implications easily. 

Good translation requires mastery of both the languages. 
A good translator should also have an insight into the subject 
into the point of view of the author and the skill to know the 
different shades of meaning and the capacity to express them 
without any artificiality in the language 1n which the matter is 
to be translated. Translation, therefore, is not recommended 
as the ‘must’ in the teaching of English. 

These limitations should be kept in view when one n 
of the place of translation in the teaching of English. However, 
this does not preclude one to use the mother tongue when it 


cannot be avoided. 
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14 


AUDIO-VISUAL AIDS IN THE TEACHING OF 
ENGLISH 


LOOK, LISTEN and LEARN 
education. They refer to the use of 
Aids that exploit these sense 
subject matter. The 
easy, interesting anc 
classroom teaching. 


are the big threes in 
eyes and ears for learning. 
organs help in absorbing the 
Use of audio-visual aids makes teaching 
l efective.- It also brings variety in the 


‘Chalk and talk’ are the oldest de 
Master's Voice’ has its own importan 
or idisplaced despite the use of mu 
local as well as sophisticated. There a 
are traditional, like the textbook ort 
now supplemented by the other 
recorders, discs, radio, TV, etc. Eve 
have become now old compared to t 
sophisticated aids like videotape ca 
instruction, etc. Though the device 
new to India, it is showing the Signs of ageing i 
developed countries. orgy, 

The use of sophisticated aids de 
economic and technical developmen 
though it may be possible to install a 
country like India, their use depends o 


vices in teaching. ‘His 
ce and can’t be replaced 
Itiple audio-visual aids. 
re other aids, too, which 
he blackboard. These are 
modern aids like tape 
n aids like radio or discs 
he arrival of other highly 
Ssettes. computer assisted 
known as ‘language lab’ is 


Pends on the level of 
t of the Country, e.g, 
few language labs in a 
n the ability of teachers 


to handle the sophisticated equipment. The latest aids can be 
imported but there is no guarantee of their maximum 
utilization. The general experience is that they are shown as 
decorative pieces in schools. 


TEACHER : The best audio-visual aid 


The teacher himself is an important audio-visual aid. The 
classroom arrangement should be such that he can be seen by 
all the students. All the students should also be able to hear 
him. The teacher, therefore, should be seen and heard by all 
and as the students of English are learning pronunciation, 
too, they should be in a position to see the lip movements and 
should be able to hear the correct pronunciation distinctly. 
Imitation is an important aspect at the initial stages and the 
teacher's actions, gestures and movements reinforce the 
development of proper language habits. The teacher has to 
use signs and gestures to guide the drills and they should be 
visible. The teacher can also present items like present 
progressive (e.g. I'm walking) by showing suitable actions. 


Students : 


Students, too. can be made to demonstrate certain 
language items. "He is running", “She is jumping", etc. can 
be very welll presented with the help of students in the 
classroom. 


Blackboard : 


‘Chalk and talk’ is the age-old procedure and the 
blackboard is the most useful friend of the teacher. He can use 
the blackboard for variety of purposes. He can write; he can 
draw pictures, he can illustrate and he can present new words 
or structures by using the blackboard. He can draw the match- 
stick figures like the following : 
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me 


The blackboard can be used for teaching the penmanship 
also. The teacher should note the following suggestins while 
using the blackboard : 


l. Clean the blackboard before starting teaching. 


2. Start using the blackboard from the top. This will 


give you more space. 

3. Write only what is essential on the blackboard. 

4. Your handwriting on the blackboard should be big. 
legible and graceful, 

5. Use match-stick figures where necessary. 

6. Clean the blackboard before leaving the class. 
Pictures : 


This is another useful visual aid. Picture 
different. types. They may be match-stick figu 
from the textbooks, picture-cards or wali-picturi 
be captioned or uncaptioned.They may show 
actions or those things which the teacher c 
classroom like clouds, mountains, etc. They can be thematic 
pictures; too. Pictures can be used for teaching new words. 
structural meanings, actions or Situations, 
used for guided composition or question-an 

Care should be taken to see that they a 
the entire class to see and are not cluttred 
They should not be too bright or too faint. 


s can be of 
res, pictures 
es. They may 
Objects. events, 
an bring in the 


They can also be 
d-answer drills. 

re large enough for 
with many details. 
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Flash-Cards 


Flash-cards are for flashing in the class-room and should 
not be hung on the walls like pictures or maxims. They are 
the useful aids for teaching reading, improving 
pronunciation and teaching vocabulary. 


Charts 


Printed charts are available and they can be used for 
presenting language items. They are useful for drilling the 
items also. e.g. bring the charts depicting men, women, girls, 
houses, etc. and ask questions like : 

What is this/that? 

It’s a dog. 

What are these/those? 

They are dogs. 

How many dogs are there?, etc. 


Flannelgraph 


Flannelgraph (can be made with the help of the piece of 
khadi cloth, too) is the cheapest and the most useful visual 
aid. Pictures can be poasted on the graph as and when 
necessary and can be easily removed, too. The flannelgraph 
can be very well used for teaching new words, structures. It 
can be used for guided composition. 


Films 


There can be two types : (!) film-strips or slides and 
(2) motion-picture films. Films can illustrate a particular 
theme, or show certain words or sentences with actions or 
Covey meanings. The film-strips may be used to explain 
Meanings, to teach reading or to help oral and written 
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composition. 

Film strips or slides are easy to make and help teachers to 
depict those events or situations which he cannot physically 
create in the classroom. Their disadvantage is that they are 
not flexible enough and cannot vary as per local situations. 

Films have an additional advantage over the film-strips. 
They are motion-pictures and can catch greater attention. 
They provide better context. As they are audio-visual, they 
communicate better and go closer to reality. There are 
different types of films like animated drawings, films with 
actors and dialogues or films with commentary only. The 
films can be used for variety of purposes ranging from 


the presentation of words and structures to discussions, public 
speaking, etc. 


Tape recorder 


A taperecorder is an audio-aid like a record-player or a 
gramophone. The taperecorder has the advantage that the 
recorded matter on the tape or the cassettee can be erased and 
some other material can be recorded thereon. This aid (the 
tape-recorder) has therefore been very popular now in the 
field of education as well as entertainment. 

There are two parts in the tape-recorder : 

(1) Recording (input) : Any matter can be recorded. 
You can do so either directly with the help oif the micro- 
phone or through the other taperecorder, radio or 
gramophone. 

(2) Playback (output): The recorded matter can be pla- 
yed back at a particular speed. 


As this device records as well as plays back, it is very 


useful in the teaching of English. It is not costly, too. The 
taperecorders can be used for the following. 


(1) Teaching pronunciation (2) Model reading or reading 
aloud (3) Interviews, conversations, discussions (4) School 
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broadcasts can be recorded and then played back for the 
class at the convenient timings (5) Listening to our pronun- 
ciation and then effecting corrections (6) Call-word drills 
(7) Listenting comprehension (8) Reading verses and poems 
(9) Dictations. 

The taperecorder has multiple uses. Care should be taken 
to see that it is activity used and not kept as the decorative 
piece. 


Language laboratory 


This is an age of science and technology and the use of 
machines has changed the form and face of English language 
teaching in the world. Like radio or TV, language laboratories 
have now entered the English language teaching field and are 
used for variety of purposes. 

These purposes are (1) Listening to develop the ability to 
understand the language spoken at normal speed, (2) 
Imitation—to pronounce the sounds, stress, rhythm and 
intonation like a native speaker, (3) Repetition to practice 
the spoken English, (4) Semantic drill— to practise in putting 
words in suitable contexts, (5) Practice in reading and (6) 
Testing. 

What is the language laboratory? 

"A language laboratory is a classroom or other area 
containing electronic and. mechanical equipment, designed 
and arranged to make foreign-language learning more 
effective than is usually possible without it". A. S. Hayes. 

Robert Lado defines it as “a special room where students 
may practise speaking and listening with the aid of tape 
recorders, earphones, microphones, and/or other sound 
equipment chiefly as an audio-ligual supplement to classwork". 

The language laboratory introduces automation in the 
classroom teaching. It may be of different types ranging from 
the ‘audio labs’ to audio-visual labs. 


Language laboratory 


The language lab is an aid and it should be treated as 
such. It cannot replace or displace a teacher. 

The lab work should be closely linked with the classroom 
teaching. The teacher should present the items in the class 
and then, may use the lab for consolidation. As the lab 
equipment is sophisticated, the management must make the 
proper arrangements for the lab maintenance and servicing. It 
is also costly and hence, the language labs may be just a dream 
for most of our schools. 

It is also wrong to presume that the presence of language 
lab in school will automatically, improve language learning. 
Edgar Dale's following remarks are significant in this context: 

"It is apparent that the mere installation of a language lab 
is no guarantee that improvement in linguistic skills will 
occur automatically. Good results demand : equipment of 
good quality with potential for a variety of learning 
experiences, teachers skilled in handling equipment, materials 
prepared specifically with regard to the goals of the course 


and techniques of laboratory learning, and careful allotment 
of laboratory time". 


94 


15 


LANGUAGE GAMES‘AND OTHER DEVICES 


“English without tears” implies learning English with 
interest. This can be done through maximum pupil 
participation that is ensured with the help of devices like 
language games, story telling, dramatization, debates, etc. 

Language games occupy an important place in these 


devices 


because they offer change, challenge, spirit of 


discovery and competition. Studentss of all age-groups like 
Bames and the introduction of the element of language makes 
language learning natural,easy and interesting. 

Here are a few sample games to show how they 
encourage language learning without ‘tears’. 


l. 
(1) 


(2) 


Oral games : 


This is the game for beginners. Divide the class into 
two groups. Put several pictures in the box and ask 
a student from one group to choose a picture. Let 
the student name the picture e.g. This is a dog. If 
the student goes wrong, ask a student of other 
group to name it. Give marks group wise. 

Let the student of one group make sound or cry like 
a bird or an animal. Students from other group 
should recognise the sound and name the 
bird/animal. Total the marks obtained group wise 
and declare results. 


(3) 


(4) 


This is the game known as “My aunt Seeta". Say 
the sentence. “My aunt Seeta went to Bombay and 
brought me back a little dog”. Name the student 
who may use the word balloon at the suitable place. 
The game will encourage sentence expansion. 
Collect one or more personal belongins of the 
students- pens, pencils, books, etc. Let the student 
from one group go to the collection and select one 
of the objects and say : Whose pencil is this? The 
owner points and replies. "That's mine”. Inverted 
questions like “Is this your pencil”? can also be 
practised in this game. 


2. Reading games : 


(1) 


(2) 


2 
2. 


(i) 
(2) 


Read and do. The teacher writes a sentence like : 
"Dance". The class acts and says : "We are 
dancing". 

Commands : The teacher uses cards showing 
commands : Open the door. Shut the window. 
Stand-up. The student reads and acts. 

Matching game : Show the pictures and ask a 
student to select the card having the sentence 
appropriate to the picture. e.g. a picture with the cat 
and the card having a sentence : This is a cat. 


Writing games : 


Crossword puzles. 


Jumbled words and sentences : Ask a student to 


write the correct sentence from the words : dog 
yesterday friend my bought a 

The magician's game : Ask the student to change 
one word into another by changing only one letter 


at a time. Each change must itself constitute a 
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word, e.g. change dog into cat. 
DOG CAT 
dog dot cot cat 

These are the sample games. An imaginative and 
resourceful teacher can devise several games which help 
knowing the language, using it and developing the linguistic 
skills. 

Story telling and dramatization are other useful devices. 
Give one sentence to the class and let the students add their 
own sentences, leading to a self-contained story e.g. 

Teacher : One day, Ganesh was going to school when.. . 

Student A : He saw a snake. 

Student B : It was a long, black snake, etc. 

The teacher can use these devices profitably. But he 
should not monopolise and should not offer too many 
suggestions. Let there be maximum student participation and 
fair play. Use of these devises will accelerate language 
learning as they stress the dictum : “Enjoyment and success 
go together in learning". 


2 
N 


16 


EXAMINATIONS IN ENGLISH 


It was Dr. Burt who said; “In the whole range of 
education, the art of examining is probably the most 
difficult”. Dr. Burt described the purpose of examination as 
follows : “To discover that a child is backward is of value. To 
measure exactly how much he is backward is of greater value. 


But to analyse precisely where and for what reason he is 
backward constitutes the problem of the hi 


ghest practical 
importance". 


Lot of studies and researches have been conducted in the 
field of examinations. Examination-practices have been 
examined and several comments have been offered on the 


uses and abuses of the examinations. Examination-oriented 
teaching has also been the sub 


weight arguments have been 
public examinations. 
dominate the educati 
necessary evil’. 


ject of severe criticism. Many 
put forth to do away with the 
Desite all these, examinations still 
on scene and are regarded as ‘the 


Why is this so? The present system of education and 
employment makes it necessary to retain the examination as it 
is useful for : 

(1) Certification : Certificates have the market value. 

(2) Measurement of the students’ 

profited by the course. 


(3) Measurement of achievement of students. 


potentiality to be 


= 


(4) Diagnosis of the areas of weakness and 

(5) Motivating students to study. 

The market value of examinations has made them an end 
in themselves. Teachers teach for examinations, students 
study for examinations and the administrators evaluate 
schools on the basis of examination results. As a matter of 
fact, examinations should be regarded as a means and not an 
end. 

There are variety of examinations. One classification 
may be suggested as the annual, terminal, monthly, 
fortnightly or weekly examinations. They can also be divided 


as oral and written. There are internal examinations conducted 
by schools and external ones which are also called public 
examinations. Another categorization suggests teacher-made 
tests which are for classroom use and the standardized tests 
which are based on the statistical techniques like sampling, 
etc. 

Tests and examinations are also classified on the basis of 
purpose for which they are made. This gives rise to four types 
: (1) Proficiency tests to find out how much of a language a 
person has mastered. (2) Prognostic tests to predict how well 
a person will be benefitted by the course. (3) Achievement 
tests to determine how much of the material of a course has 
actually been mastered and (4) Diagnostic tests to find out 
what remains to be taught and the areas of weaknesses. 

The topic of examination can be discussed from four 
points of view : (1) the skills tested, (2) the types of questions, 
(3) the types of answers, and (4) skills :the types of correction. 

(1) The skills tested : Examinations in English try to 
test the fourfold skills; listening, speaking, reading and 
writing. Each skill has different components and they can be 
the subject of testing. e.g. discrimination of sounds, 
understanding content, etc. can be tested under listening, 
While reading may be measured in terms of comprehension, 


99 


speed, etc. Oral tests try to measure listening,speaking skills. 
Knowledge about the language can also be tested by setting 
questions on grammar, etc. There can also be testing items 
pertaining to the use of words, knowledge of structures, etc. 
Questions at the higher stage of learning may be on literature, 
too. 

(2) The types of questions : The easist-test is to ask a 
student to speak and then his performance is evaluated. Same 
is the case with writing. The student is asked to write on some 
topic and then, his writing is examined in the areas of 
grammar, spellings, selection of words, stylistic considera- 
tions, etc. Such tests are easy to set, but difficult to evaluate. 


There are other types which give only one answer and 
they can be objectively checked. 


Let us see what types of questions are possible in the 
teaching of English. A Oral tests : Most of the schools 
organize oral examinations in the earlier classes, These tests 
try to test the listening and speaking skills. Here are some of 
the ways which can be followed in oral testing. 

(1) Understanding the heard material : Give some 
pictures to the pupils. Look at the following : 


1 2 3 4 
H 
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Ti — 


The teacher will say a sentence and the pupils will write 
the appropriate number. 
Teacher : This is a tree. 


Pupils : 3 
Teacher : This is a book. 
Pupils : 1 


(2) The teacher says a few sentences. Correct sentences 
are ticked (v ) while the incorrect ones are crossed (X). 
Teacher : We write on the blackboard with a pen ( X). 

I'm standing and you are sitting. (v). 

(3) Dictation : This is another useful technique in oral 
testing. 

(4) Show some objects and let the students speak. Put a 
pen on the table. 

Pupils : That is a pen. It is on the table. 

(5) Involve the students in conversation. Ask them the 
following questions : 

Teacher : What's your name? 

Pupil : My name is 

Teacher : Where do you come from? 

Pupil : I come from 

Teacher : What's your father? 

Pupil : My father is a 

Teacher : How old are you? 


Pupil : I'm 
(6) Ask the students to say the following pairs : 
sit seat 
bit beat 
fit feat 
hit heat, etc. 


'This type will help the teacher to test whether the 
students can pronounce difficult sounds which do not exist in 
their mother tongue. 

(B) Written examinations : Written examinations 
range from essay type tests to the objective tests. Here are 
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some types, useful for the initial Stages : 


(1) 


Vocabulary : Show some pictures to the pupils and 


ask them to write appropriate words below them. 


shown in the example : 


you. 


(2) 


Fill in the blanks : 


Here are some colours : white, black, green, blue, red. 
Put the right colour in each of the following : 


(1) 
(ii) 
(iii) 
(iv) 
(v) 
(3) 


(i) 

(ii) 
(iii) 
(iv) 
(4) 
(1) 


The leaves are____in winter. 
The sky is 5 


clouds bring rain . 

A parrothasa. beak. 

My book has — pages, 

Fill in the blanks using the correct word or phrase : 


He (is living, has lived, lives) there since 1950. 
They came here (in, on, at) April 

He is not (in, on, at) home now. 

I (am, is are) thirstly. 

Sentence pattern : 


Combine the following sentences using and to as 


Example : Yasmeen is here. Leela is here. 


Answer : Yasmeen is 


(1) 
(2) 
(3) 
(2) 


(1) 
(2) 
(3) 
(3) 
(1) 
(2) 
(3) 


Here is the list of the types of objectiy 


here, and Leela is here, too, 
Gopal is talking. Amin is talking. 

Seeta is playing. Leela is playing. 

Amin's brother is here. His uncle is here. 


Complete the questions, Answers are meant to help 


-..-has he gone? (Answer : To Nagpur) 

++. -is talker, Ramesh or Suresh? (Asnwer : Suresh) 
-+ -İS your pen, this or that? (Answer ; This) 

Turn the following sentences into questions: 

He can come tomorrow, 

We want more books. 

Gopal works hard. 


€ questions 
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which can be used in the written examinations : 

(1) Fill in the blanks 

(2) Multiple choice : Choose the correct word or 
phrase. 

(3) Join the two sentences as per example given or by 
using the suitable words, 

(4) Answer in one sentence, 

(5) Make good sentences from the jumbled words. 

(6) Match the correct pairs. 


There arc types used at the higher level. They admit free 
responses and also which can reflect skills of organization in 
addition to language components. Look at the following : 

(1) Write on essay on one of the following : 

(2) Write a letter to your father telling him about your 

performance at the examination. 

(3) Answer the following questions in not more than 

80 words. 

(4) Make precise of the following : 

(3) The types of answers : Types mentioned above 
Tequire different types of responses. They can be oral 
responses, written answers, acting as per instructions or 
ticking the right responses. Tests like multiple choice,true 
false,elicit obiective responses the evaluation of which do not 
depend on subjective impressions. The essay-type questions 
Tequire the candidates to give a long answer or provide 
explanation or infer something from the text or give different 
aspects on the topic. These are the open-ended questions and 
test exercising of integrative skills. The measurement of 
answers to ihese questions needs Breater care and the 
evaluators must define clearly the scope of a question in terms 
of content and length. 

(4) The types of correction. The designs of tests 
determine their kind of scoring. As stated abc ve, the objective 
tests can be scored by simple computation, like simplv adding 
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up the right answers. The modern aids like computers can 
also be used for scoring. The open-ended questions need a 
different approach. While exercising the judgement on the 
quality of answers, utmost care should be taken and an 
elelment of subjectively should be to the minimum. 


17 
MATERIALS IN THE TEACHING OF ENGLISH 


Curriculum, syllabus, textbooks and the other ancillory 
material constitute the couzse package. In our country as in 
many other developing countries, the teaching in our 
classroom is dominated by the curriculum, syliabus and 
textbooks. As the textbook is the only main instrument in the 
hands of teachers and students, it guides the immediate 
instructional objectives and therefore, occupies the key- 
position in the teaching-learning situation. Textbooks are 
embedded in the curriculum and the syllabus. 

The curriculum signifies the totality of experiences, the 
educational institutions are expected to provide to educate the 
learners. It incorporates the guidelines for the preparion of 
the subject courses. The curriculum development considers 
the needs, then suggests the speccific set of goals which are 
further broken down into other stili more specific goals. 

The syllabus contains the general and specific objectives 
for each stage, the contents selected, graded and presented on 
the Principles of relevance and inter-relationship. The 
Syllabus-framer justifies why he has included the matter and 
how far. it is attainable at a particular stage. He also suggests 
the details about the minimum standard to be aimed at like 
number of pages for prose, poetry, etc. 

The textbooks provide local habitation and a name to the 
Curricular and syllabus contents. They translate the objectives 


into contextual presentations. The textbook writers need to be 
adequately equipped with the knowledge of the subject the 
methods and modes of presentation and the general standard 
of teaching and the psychology of the learners their age, 
interests, attainability, etc. The writers have to intrepret the 
syllabus contents and they have to do so, taking into 
consideration various factors like age and stage of learners, 
etc. The textbook writers interpret the syllabus contents on 
the basis of factors like. 

(1) Usability : The material presented in the textbooks 
and taught in the classroom should enable the students to use 
it in realistic situations e.g. the greeting, etc. have ‘high 
surrender value’. 

(2) Organisation : The organisation of the material 
implies some order, system. The structural syllabus in English 
is liguistically oriented. However, the textbooks incorporate 
different elements like story-telling, 
narratives, etc. 


(3) Responsiveness : This factor emphasises the 
individual differences. Materials try to provide for individual 


and group variations in Beneral aptitude, in emotional 
involvement or in motivation. 


dramatization, 


(4) Pluralism : Pluralism involves the innovations, 
different styles, multiplicity of ways of presentations like 


graphics, illustrations, cartoons, etc. These devices make the 
material fascinating. 


(5) Reflecting the milieu The textbooks must 


represent the social or socio-linguistic milieu in which the 
students grow. As the textbook is to be used by children and 
for children, it should depict the environment with which the 
children are familiar. 

Apart from these factors, the textbooks in English need 
to be studied from the points of new of comprehensibility, 
suitability of the drilling materials and exercises. 

The textbook at the school stage is generally called the 
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Reader because of its association with reading. The passages 
in the textbooks are used not only for intensive study, but are 
also utilised by the teacher for reading aloud and silent 
reading. Textbcoks at the earlier stages in the second/third 
language situation contain lessons written by the editors to 
provide contextual material for presenting and practising the 
teaching items. The textbooks at the later stages generally 
contain extracts, which are freer and represent the 
contemporary writing. 

Textbooks are generally accompanied by handbooks and 
workbooks. They form a package of instructional materials. 
The Teacher's Handbook or Companion provides material for 
the guidance of teachers. e.g. it contains glossary, 
presentation techniques, driling procedures, evaluation 
units, etc. The students’ Workbooks are practice materials 
and incorporate questions, substitution tables, word 


formations, etc. 
Non-textual materials like Supplementary Readers or 


books for extensive reading also deserve mention. They help 
students to work on thier own and aid in the extension and 
expansion of their mastery over vocabulary, sentence 
structures, etc. They provide reading for pleasure, too. They 
Should not be difficult, but they should also be not too easy as 


to kill initiative. 
The textbooks and the Supplementary readers are the 


traditional instructional materials. There are also available 
the new materials like the radio or TV lessons which do not 
use the written medium like a printed book, but rely on 
Voice. They have also the instructional significance as well as 
communicative value. They use the new media like radio, 
TV, gramaphone or taperecorder. 
The new autio-visual materials are useful and effective 


because : 
(1) they extend human experience. 
(2) they overcome physical barriers and bring the whole 


world in the classroom. 
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(3) they stimulate larners' interest and 
(4) they supplement the teacher's efforts in the 
presentation and practice of the teaching items. 
Here are some suggestions to be kept in view by teachers 
using radio or TV lessons : 
(1) Know in advance what the programme contains. 
"Teacher's Guides will help you in the connection. 
(2) Place the equipment in such a way that it is properly 
audibie and visible. 
(3) introduce the programme to pupils before the 
programme starts. 
(4) Write the difficult words or structures on the 
blackboard for understanding, practice, etc. 
(5) Organise classroom activity and homework as a 
follow-up of the broadcast or telecast. 


108 


TEACHING ENGLISH IN INDIA 


PART TWO 


CONTENT COURSE (A) 


ENGLISH GRAMMAR 


ON $ * 


Ws Syd ye n 


I 
WORDS, PHRASES AND SENTENCES 


Word is a unit of language. It is meaningful. 

Book, water, man, go, quick. 

Phrase is a group of words forming part of a sentence. It 
is generally without a finite verb. 

Near the school, of great use, in the garden. 

Sentence is a complete utterance. It can be a statement, 
question or request, making complete sense. 

One of the members did not return. 

Who is he? 
Please do the nedful. 

esi 


PARTS OF SPEECH 


There are eight parts of speech in English They are : 
Noun : book, water, family, Bombay, wealth 
Pronoun : he, them, mine, herself, one 
Adjective : good, useful, young, every 

Verb : go, read, play, think 

Adverb : now, always, quickly, very, when 
Preposition : at, in, from, to, with 

Conjunction : and, but, or, if, that 

Interjection : oh, hello, alas 


QoOuwePNT 


SUBJECT AND PREDICATE i " 
These are the two parts of a sentence. A predicate tells 
Something about the subject. Look at the following : 


Sentence = Subject | Predicate 


il This 1 is our book. 

2 She 1 likes white roses. 

3. You will find them interesting. 
4. (You) 1 Come in 


SENTENCE PATTERNS 


There are five basic patterns : 
1. Subject + Verb(S+V) 
Birds fly. 
Theteacher taught well. 
It will not rain tomorrow. 
The train arrived five minutes late. 
There are some books on the table. 
2. Subject + Verb + Complement (S-- V--C) 
This is our book. 
she is my sister." 
He was happy, 
He looks tired. 
Did he remain silent? 
3. Subject + Verb + Object (S+V+0) 
We plant trees. 
He gave up the plan. 
They play tennis, 
Have you ever read “Hamlet”? 
The teacher praised the boy. 
Subject + Verb + Indirect, object + Direct object 
(S+V+ 10 + DO). 
I will show you our school. 
He gave me a book. 
These flowers give us a great pleasure. 
Will you buy me two tickets? 


2. Subject + Verb + Object + Object Compliment 
(S+V+0+0.C.) 
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I found this book interesting. 

Most people supposed him innocent. 
Keep your head cool. 

We elected him president. 

He told us to wait. 


Note the following table : 


Sentence Subject Predicate 
pattern S V Cc I.O. D.O. O.C. 
1 Birds fly 
2: This is our book 
3: He tells a story 
4. They give us pleasure 
2 We elected him president 


KINDS OF SENTENCES 
1. Assertive sentences : 
He is a scientist. 
We like his teaching very much. 
He has many books. 
2. Interrogative sentences ; 
Is he at home? 
Do you like music? 
Where are you going? 
How are you? 
33. Imperative sentences : 
Come here. 
Shut the door. 
Don't be proud. 
4. Explanatory sentences : 
How clever you are ! 
Hurrah ! 
| What a pity ! 
How pretty she is! 
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NEGATIVE SENTENCES 


1. He isa leader. 

He is not (isn’t) a leader. 
2. He has brought a book. 

He has not (hasn't) brought a book. 
3. He studies English 

He does not (doesn't) study English. 
4. He went to Bombay. 

He did not (didn't) go to Bombay. 
5. Hecan speak French. 

He cannot (can't) speak French. 


QUESTION FORMS 


There are two types of question forms. They are known 
as Yes or No questions and Wh-questions. The former are 
also called the inverted questions while the latter are called 
information questions. 

Yes or No questions : 

Is he a doctor? 

Yes, he is 

Does he practise in a village? 

No, he doesn’t. 

Hs he brought a car ? 

Yes, he has. 

Did he go to Europe? 

No, he didn't. 

Wh-questions : 

Who wrote Hamlet? 

Shakespeare. 

What is he? 

He is a doctor. 

What do you want? 

I want some money. 

Why can't you go? 

Because I'm busy. 


114 


Tag-questions 


He speaks English well, doesn’t he? 
Yes, he does. 

He doesn’t speak English well, does he? 
No, he doesn't. 

You came with him, didn’t you? 
Yes, I did. 

You didn’t come with her, did you? 
No, I didn’t. 

Ram can swim, can’t he? 
Yes, he can. 

There are some apples left, aren’t there?’ 
Yes, there are. 

There aren’t any apples left, are there? 
No, there aren’t. 

It’s a nice day, isn’t it? 
Yes, it is. 
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II 


NOUNS AND ARTICLES 


Countable Uncountable 
1. Common noun: 3. Material noun : 
book, desk, pupil air, sugar, butter 
2. Collective noun : 4. Abstract noun: 
class, family, army beauty, truth, 


peace, happiness. 
5. Proper noun : 
Henry, Bombay, India 


Number 
1. Regular : plural : 
book—books, dog—dogs, class—classes 
face—faces, hero— heroes, knife— knives. 
2. Irregular plural : 
man— men, foot— feet, mouse— mice, 
brother-in-law— brothers-in-law. 


Possessive case : 


Ram’s book, a cat's tail, brother-in-law's child 
barber's shop, children's education, girls' school. 
Singular + apostrophe 's' : 

a boy's hat 

Plural + apostrophe ‘s’ : 

boys’ school. 


Articles 


1. He is going to send me a book. I’m waiting for 
thebook the book. 

2. He is the teacher. 

3. It'san umbrella. 


Definite article : (the) 
the Ganges, the Pacific, the Himalayas, the Times of 
India, the Americans. 

Indefinite article : (a, an) 
I'll stay here for a week. 
A dog is a useful animal. 
This is an egg. 
Zero article : ( (no article) i 
at night, at hand, by train, side by side, go to school, be in 
hospital 
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III 


PRONOUNS, ADJECTIVES AND ADVERBS 


1. Personal pronouns 

I my me mine 
We our us ours 
You your you yours 
He his him his 
She her her hers 
It its it 

They their them theirs 
2. Indefinite pronouns 


One should love one’s neighbours. This 


room is too small and the other is too large. 
Every boy has his own task. 
I've read both these books. Both are interestin, You! 


may 


take either. 


I want some 

Do you have any 
I don't want any 
few, a few, many 4 
little, a little, much au 


3. Adjectives : 


They are honest boys. 
They are honest. 

There are fourteen girls. 
She is fourteen. 


myself 
ourselves 
yourself — 
yourselves 
himself 
herself 
itself 
themselves 


pencils.— 
trouble.? 
oranges. 
countables 
uncountables. 


4. Adverbs: 


He is a quick runner. (adjective) 
He runs quickly (adverb) 

This is a fast train. 

This train runs fast. 

He sometimes comes in time. 
He died about fifty years ago. 


5. Comparison : 

Ram is taller than Shyam. 

Ramesh is the tallest boy in the class. 

Leela is more intelligent than Sheela. 

Seeta is the most intelligent girl in the class. 
No other girl is as intelligent as Seeta. 


tall taller tallest 
important more important most important 
many more most 
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IV 
TIME AND. TENSE 


We are acquainted with the present,past and future time. 
(today, yesterday, and tomorrow). The tense is a form of verb 
and shows time relation e.g. the simple past tense is used to 
describe past time. But this is not always true.. 

I'm playing. (now) 

I play everyday. (habitual) 

I played yesterday.(past) 

Ill play tomorrow (future) 

However, a tense can show different timings as per 
context : 

I'll play tomorrow.(future time) 

I play football tomorrow.(future time) 

There are three main tenses : 

I play.(Present tense) 

I played.( Past tertse) 

I'll play.(Future tense) 

Verb is an action-word and takes the following forms. 
take simple form 


takes —s form 

took —ed form (past tense) 
taking —ing form 

taken 


—en form; past participle 
Here are the tenses and the different forms : 
1. Simple present : 
I write 
You write 


2. Present progressive 
Iam writing 
You are writing 


He/she writes He/She is writing 

We write We are writing 

They write They are writing 

Simple past : 4. Past progressive : 

I wrote I was writing 

You wrote You were writing 
He/She/It wrote He/She/It was writing 
We wrote We were writing 
They ' wrote They were writing 
Future :6. Future progressive 

I shall write I shall be writing 
You will write You will be writing 


He/She/It will write He/She/It will be writing 
We shall write We shall be writing 
They will write They will be writing 


Present ^ perfect :8. Present perfect 
; progressive 

I have written Ihave been writing 

You have writtenYou have been writing 

He/She/It has writtenHe/She/It has been writing 

We have written We have been writing 

They have written They have been writing 

Past Perfect ; 10. Past perfect 
progressive 

l had written I had been writing 

You had written You had been writing 

He/She/It had written He/She/It had been 
writing 

We had written We had been writing 


They had written They had been writing 
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Tense uses 


1. Present progressive : (—ing) 

I'm walking. He is sleeping. 

We use the present progressive tense to show (1) action 
in progress e.g. He is woking.(2) future e.g. He is leaving 
tomorrow.and (3) habitual action e.g. He is always smoking. 

2. The simple present (—s) shows (1) present time. e.g. 
He is in England now. (2) future e.g. He goes to Bombay 
tomorrow. (3) habitual e.g. He teacher French and 
(4) universal e.g. The sun rises in the east. 

3. Past progressive shows (1) action that time e.g. He 
was planting trees when I met him... (2) habitual e.g. when he 
was in Bombay, he was always making trouble. and 
(3) reported future e.g. He said he was leaving the next day. 

4. The simple past (—ed) shows action in the past e.g. 
He offered me a cup of tea. 

5. The future tense shows action in future e.g. He will 
do as you say. 

6. Present perfect (— 
the past and continued in P 
Pune since 1984. ( 
door. 


en) shows (1) an action begun in 
resent and future e.g. I've been in 
2) resultative action e.g. I've painted the 


7. The past perfect is used to show (1) narrative e.g. 
When I arrived, the Bame had started. (2) reported past 
narrative e.g. I told him that she had left. (3) unfulfilled 
condition, e.g. If we had gone, we would have met him. 


Helping verbs 


These verbs are useful in (1) negation e.g. I like it. I don't 
like it. (2) inversion e.g. 


He plays. Does he play? 
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(3) avoidance of repetition e.g. 

I like coffee. 

So do I. 

The helping verbs are : 

am, is, are, was, were 
has, have, had 
do, does, did 
will, would 
shall, should 

can, could 

may, might 

must, ought 

dare, need, 

Voice 

Active voice: S+ V+0O 

Passive voice : O + tobe + —en + by + S 

Ram killed Ravana. 

S V (0) 

Ravana was killed by Ram. 

O + tobe + —en + by + S 

When the subject of interest is the doer or the subject of 
the sentence, we use the active voice. When the subject of 
interest is the object, the passive voice is used. There are 
several passive voice sentences without by e.g. He was killed 
in an accident. Study the following. 


Active Passive 
l. He writes a letter. A letter is written by him. à 
2. Heis writing a letter. A letter is being written by him. 
3. He has Written a letter. A letter has been written by him 
4. He has been writinga A letter has been being written 

a letter. by him. j 
5. He wrote a letter. A letter was writen by him. 
6 He was writing a letter. A letter was being written 

by him. 
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7. He had written a letter. qA letter had been written 
by him.. 
8. He will write a letter. A letter will be written by hina. 
9. He can write a letter_A letter can be written by him. 
10. Who wrote the letter?By whom was the letter 
written? 
11. Remember my advice. Let my advice be remembered. 
Concord 


Concord is an agreement between words. It is between 


the subject and the verb in the context of verbs. 


I am a student. 

They are students. 

I go— 

He goes. : 

1. Single ideas with singular vebs: Bread and butter is 
the best for breakfast. Every student has his own 
opinion... 

The Arabian Nights is interesting 

2. Single unit : 

The crowd was dispersed. 

The committe is in session. 


3. Oneofthe members is from England. Heaven helps 


those who help themselves 


The sequence of tenses 


If the verb of reporting is in the past, the verb in the 


subordinate class is usually in the past. 


He says he likes it. 

He said he liked it 

Look at the following : 

I believe that he is safe because he can swim. 


I believed that he was safe because he could swim. 
I know he liked it. 


Iknew he had painted the gate. 
We learned that oil floats on water, 
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CONVERSION OF SENTENCES 


A sentence in the active voice can be changed into the 
passive voice sentence. There are other transformations, too. 


(1) 


(2) 


(4) 


(5) 


Affirmative — Negative : 

This is a difficult task. 

This is not an easy task. 

A fool alone would believe such a story. 

A wiseman would not believe such a story. 
Exclamations — Statements : 

How quickly time flies! 

Time flies quickly. 

What a pleasant voyage we had! 

We had a pleasant voyage. 

Questions — Statements : 

Who does not long for preace? 

Everybody longs for peace. } 
Is there anything more precious than a true friend. 
Nothing is more precious than a true friend. 
I'm sure that he is honest. 

I'm sure of his honesty. 

What he spoke on that occasion was unworthy of 
him. 

His speech was unworthy of him. 

Compound — Simple : 


He saw a dog coming and he ran away in fear. 
Seeing a dog coming, he ran away in fear. 
I did not go myself, but I sent my brother. 
Instead of going myself, I sent my brother. 
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PREPOSITIONS 


A preposition is a word used with a noun or pronoun to 
make its relation with another word. e.g. at night, by air, on 
time, for me. 

(1) Prepositions of time : 

at half past ten 
on Monday 

in August 
within a year, etc 

(2) Prepositions of place or direction : 

at the door 

in a box 

into the country 
on the desk, etc 

There are also a number of compound prepositions 
which are common in English and which have the force of a 
single preposition, e.g. along with his friends 

except for a few cars 


Many prepositions can be used as adverbs also. Look at 
the following : 


Pll see you on Tuesday (preposition) 

'The class is on.(adverb) 

He spray up the ladder. (preposition) 

He jumped up when he saw me. (adverb) 

There are prepositional phrases, too, like in agreement 
with, in the company of, with the compliments of, etc. 
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DIRECT AND INDIRECT SPEECH 
A. Statements : 


1. Direct speech 
He says "I've no money now". 
Indirect speech. 
He says (that) he has no money now. 
2. Direct speech : 
He will say, “I've no money". 
Indirect sppech. 
He will say (that) he has no money. 
3. Direct speech 
He said, "I've no money now" 
Indirect speech. 
He said (that) he had no money then. 
Note : This — that, these — those 
Today — that day, yesterday — the day before, the 
previous day. 
last night — previous night 
tomorrow — the next day 
ago — before, here — there, now — then 


B. Questions : 


l. Direct speech. 
He said, "Have you some money, Ramesh”? 
Indirect speech. 
He asked Ramesh if he had some money. 


W 


Direct speech. 

He said to me “What do you want”? 
Indirect speech. 

He asked me what I wanted. 

Direct speech. 

Ram said to me, “Who do you want to see”? 
Indirect speech. 

Ram asked me who I wanted to see. 


Requests, commands, suggestions and exclamations 


N 


w 


I said to him, “Leave this place at once”. 

I told him to leave that place at once. 

He said to me, “Please tell me the time". 

He requested me to tell him the time. 

She said to her. "Let us be quick". 

She suggested to her that she should be quick. 
Leela said, " What a surprise"! 

Leela exclaimed what a surprise it was, 
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TEACHING ENGLISH IN INDIA 
PART THREE 
CONTENT COURSE (B) 


SOUND SYSTEM OF ENGLISH 


SOUND SYSTEM OF ENGLISH 


We can communicate either by speaking or by writing. 
The spoken language is concerned with sounds. Phonetics is 
the science of the system of sounds and is the study of the 
medium of spoken language. Each language uses the system 
of sounds in its own way and English is not an exception. 


The organs of speech 


Speaking is modified breathing and all the three systems, 
the respiratory, the phonatory and the articulatory are 
involved in the production of speech. 

The respiratory system includes lungs, their muscles, the 
bronchial tubes, and the windpipe or trachea. The phonatory 
system comprises the larynx (voice box). The articulatory 
System consists of the the nose, the- lips, the mouth and its 
Contents including the teeth and tongue. 

Though the ear is not concerned with the production of 
speech, it has an important part to play in the medium of 


spoken language because it is the reeiving organ and provides 
feedback. 


The organs of speech are : 7 
1. the vocal cords 2. the tongue, 3. the lips, 
4. the teeth. 


os 


The organs of speech 


l. Lips 7. Blade of the tongue 

2. Teeth 8. Front part of the tongue 
3. Gum ridge 9. Rear part of the tongue 
4. Hard palate 10. Vocal cords 

5. Soft palate 11. Tip of the tongue 

6. Uvula 


Vowels and diphthongs 


Symbol examples 

iE green, seat 
i sit, bit 

e desk, test 
bat, mat 
glass, father 
hot, cot 
ball, tall 
book, put 
too, boon 
sum, sun 
word, bird 
ago, under 
may, day 
nose, close 
five, strive 
how, mouth 
boy, noise 
here, ner 
chair, pair 
poor, fewer 


a 
m 


ovreevv ® 


$ovenbgh 


Consonants 


pen, top 
bag, tub 
ten, cot 
dog, god 
cap, attack 
god, dog 
map, name 
not, ton 
sing 

sing, ring 


S55guo raro 
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leg, shall 
fat, wife 
very, five 
thin, mouth 
the, mother 
sit, lace 
zebra, close 
shoe, fish 
pleasure, treasure 
fat, very 
hot, hat 
chick, reach 
judge, jump 
wet, weep 
you, yes 


2ES5 77 qw. A: e s- 


Stress and rhythm 


When one speaks, 
on the part of an u 


the stress-timed langua 
stress producing process 
distinguishes the gra 
(noun) con’tract (ve 
functions, 

The admission date will be extended, won't i 
tune). Is it still compulsory? (rising tune). 


mmatical function, too, e.g. 'contract 
rb). The Varying pitch has also such 


t? (falling 
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